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The purpose of this study was to explore the community college students’
perceptions on the use and effects of social media and social networking sites as well as
any differences in perceptions based on students’ demographic characteristics. A
community college in the state of Mississippi was chosen for this study. This community
college is a comprehensive educational institution, accredited by the Commission on
Colleges of the Southern Association of Colleges and Schools. The population for this
study was currently enrolled freshman and sophomore students at one of the multiple
locations. The respondents in this study were gathered by using a convenience sampling
of students enrolled in academic core courses and electives or career and technical
programs of study during the spring 2018 semester. The instrument that used for data
collection in this study was a modified version of the Social Media Updates Survey (Pew
Research Center, 2016).
This study was quantitative in design, and a descriptive research methodology
was used to conduct the study. The results revealed that students 25 years and older had
significantly different social media habits than the students in the other age groups.

Female students used social media more often than male students. More females than
males used social media to interact with family. The data revealed that students mostly
used mobile devices/tables to access social media and social networking sites. More
students from academic programs accessed social media using desktops and laptops.
More students from career technical education accessed social media using mobile
devices. The most preferred social media websites were Facebook, YouTube, Instagram
and SnapChat. Of the 201 respondents 41.3% agreed to social networking sites help
them academically in getting educational materials for assignments or projects in class
and 48.8% agreed that social networking sites are an effective tool for e-learning. 45.8%
disagree to social media sites having positively affected their GPA. When asked the
question, Social media networking sites have been effective in enhancing my active
learning skills, 41.3% disagreed.
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CHAPTER I
INTRODUCTION
Background
According to Vongkulluksn, Xie, and Bowman (2018) technology is increasingly
present in the U.S. classrooms. Over the past decade, social media and technology have
become prevalent in the day-to-day life of many college and university students (Abe &
Jordan, 2013). In 2007, the Higher Education Research Institute (HERI) found that most
students (almost 60%) spent between one and five hours on online social network
websites in a typical week during their first college year. From Skype to Twitter to
Facebook, these modes of social media are often used as tools to keep in touch with
family and friends socializing and sharing personal opinions (Abe & Jordan, 2013). As
students mature and technology evolve, educators continuously strive to engage students
with course materials that will improve the educational experiences for students (McCole,
Everett, & Rivera, 2014). In today’s college classroom, educators providing traditional
instruction from the front of the room are likely to see the backs of laptops, with the hope
that students are engaging with course material (McCole et al., 2014). While both
students and higher education institutions seem to be utilizing social media more and
more, there are challenges with trying to understand the new dynamics generated by
social media in higher education, particularly for the context of community colleges
(Rios-Aguilar, Gonzalez Canche, Deil-Amen, & Davis, 2012).
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Social networking sites have attracted the interest of higher education faculty
members looking for ways to engage and motivate students to be more active learners
(Hughes, 2009). Still, there are researchers trying to understand the new dynamics
generated by social media in community colleges. Nevertheless, educators understand the
potential of technology to be a positive impact on classroom learning; however, there are
still educators who hesitate to use available technology to enhance pedagogy (McCole et
al., 2014). Educational researchers and practitioners also believe that the web has vast
potential to shape the way people learn (Barbour & Plough, 2009; Drexler, Baralt, &
Dawson, 2008). The use of social media encourages students to interact with one another
and may increase engagement and interest in the course content (Abe & Jordan, 2013).
According to Sharma (2018), Web 2.0 is the second generation of the World Wide Web
which provides the facility of online collaboration and information sharing among people
in a more active manner. It appears reasonable that educators should make instructional
use of the social nature of Web 2.0 to create optimal, natural environments for learning to
take place (Hung & Yuen, 2010). Furthermore, social networking has to play a significant
role in the college students’ life, and it is critical to ask if social networking sites can help
students to become more engaged in the scholastic setting.
Engagement is theorized as the time and effort students invest in educational
activities that are empirically linked to desired college outcomes (Kuh, 2009). The
Center for Community College Student Engagement Survey (2009) suggested that the
more students use social networking tools to communicate with other students,
instructors, and college staff regarding coursework and other academic purposes, they
will develop stronger interactive skills in the classroom (Rios-Aguilar et al., 2012).
2

According to Lederer (2012), social media is an effective way to increase student
engagement and build better communication skills. Students who seldom raise a hand in
class may feel more comfortable expressing themselves on Facebook, Twitter, or
YouTube (Lederer, 2012). As educational tools, social media may enhance the learning
experience by allowing students and teachers to connect and interact in new, stimulating
ways (Lederer, 2012). College students are shaping their own identities and spaces through
their varied engagement with social media (Martinez Alemán, 2014).

Statement of the Problem
As the use of social media has increased, so have the number of faculty debates
regarding social media use in education (Prensky, 2001). Over the years, social
networking sites have metamorphosed from a few user-based sites into sensations that
have become niches for billions of users (Eke, Omekwu, & Odoh, 2014). Websites such
as Facebook, Twitter, and LinkedIn provide a platform where users can dialog, exchange
ideas, and find answers to questions (Lederer, 2012). According to Lederer (2012), these
sites are designed to foster collaboration and discussion. The problem of this study is the
extent to which there are differences in the perceptions of community college students
regarding the use of social media and social networking sites. As well as,
identifying the benefits of using social media as an educational tool.
Statement of Purpose
While both students and higher education institutions seem to be utilizing social
media more and more, there still exist enormous challenges in trying to understand the new
dynamics generated by social media in higher education, particularly for the context of
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community colleges (Rios-Aguilar et al., 2012). The purpose of this study was to explore

the community college students’ perceptions of the use and effects of social media and
social networking sites as educational tools.
Research Questions
The researcher developed the following four research questions to guide the
study:
1.

To what extent do students use social media and social networking sites?

2.

What is the relationship, if any, between the use of social media and social
networking sites by select student demographics?

3.

What is the relationship, if any, between the effects of using social media
and social networking sites by select demographics?

4.

What are the perceptions of community college students about the effects
of the use of social media and social networking sites on their active
learning skills.
Definitions

The following definitions were used in this study:
1.

Blog – is a type of website usually maintained by an individual with
regular commentary entries, event descriptions, or other material such as
graphics and video (Harris & Rea, 2009).

2.

Facebook – is a social utility that allows users to create a simple, online
presence-a profile- that can connect family, friends, and even long-lost
acquaintances from around the world by sharing pictures, videos, online
discussions and links (Davis, 2009).
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3.

Instagram – is an online mobile photo-sharing, video-sharing, and social
networking service that enables its users to take pictures and videos, and
share them either publicly or privately on the app, as well as through a
variety of other social networking platforms, such as Facebook, Twitter,
Tumblr, and Flickr” (Top interactive agency, 2016).

4.

Involvement – “refers to the specific involvement variables themselves,
which include both physical (in-person, student experience, how many
hours the student spends studying, or the amount of student learning and
personal development associated with any educational program) and
electronic (social networking sites usage) involvement variables” (Astin,
1984, p. 298).

5.

LinkedIn – is a business-oriented social networking service. Founded in
December 2002 and launched on May 5, 2003, it is mainly used for
professional networking. In 2006, LinkedIn increased to 20 million
members (Allievi, 2015).

6.

Pinterest – is a social networking site that allows users to share
photographs and pin images to an online bulletin board that can be shared
with others (Pinkster & Lipka, 2013).

7.

Podcast – is a digital media file, usually digital audio or video that is
freely available for download from the Internet using software that can
handle RSS feeds. The file can be played on a personal computer or
mobile device at the listener’s convenience (Harris & Rea, 2009).

8.

Snapchat – a social media platform that allows users to send images,
videos and text with a specified amount of time for the receiver(s) to view
the content before it becomes permanently inaccessible to the receiver
(Vaterlaus, Barnett, Roche, & Young, 2016).
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9.

Social Media – refers to the electronic means by which people and
organizations communicate experiences, facts, knowledge, intentions,
opinions, perceptions, and sentiments in a variety of forms that that are
referred to as content. The latter may be music, sound, text, pictures,
videos, and/or animations in electronic formats. In the process of their
creation, modification, and exchange, electronic communities develop.
They are known as wikis, blogs, social networks, and virtual worlds.
Bloggers, Facebook, Foursquare, LinkedIn, Second Life, Twitter, and
Wikipedia among many others are popular SM applications/sites (Lewis,
Messina, & Wellington, 2014).

10.

Social Networking Site (SNS) – a web-based service that allow
individuals to (1) construct a public or semi-public profile within a
bounded system, (2) articulate a list of other users with whom they share a
connection, and (3) view and traverse their list of connections and those
made by others within the system (Boyd & Ellison, 2007).

11.

Social media platforms – An internet-supported environment where
students have access to develop and research content while interacting
with others to build a sense of community and establish a social presence
(Casey & Evans, 2011).

12.

Twitter – is an online social networking service that enables users to send
and read messages called "tweets." Twitter is a cross between instant
messaging and blogging that allows users to send short (140-character)
updates. Users can also follow the updates of friends they “follow,” send
them direct messages, reply publicly to friends, or just post questions or
comments as their status (Consortium, 2007).

13.

Virtual Worlds – is a computer simulated environment that enables users
to interact with each other without geographical confines. Each user is
represented by an avatar (Harris & Rea, 2009).
6

14.

Web 2.0 – is the social use of the Web which allows individuals to
collaborate, encouraging them to become active participants and/or
producers in knowledge creation and to share information online (Tucker,
2014).

15.

Wikis – is a collection of Web pages designed to enable anyone with
access to contribute or modify content, using a collaborative Websites.
One of the best-known wikis is Wikipedia (Harris & Rea, 2009).

16.

You Tube – is the leader in online video, and the premier destination to
watch and share original videos worldwide through the web (Reuben,
2008).
Theoretical Framework

The theoretical framework for this study helped to explore students’ perceptions
regarding the effectiveness of social media as educational tools. The theoretical
framework for this study is based on the theories of Distributed (Social) Cognition and
Connectivism. Distributed Cognition (Doise & Mackie, 1981; Higgins, 2000; Smith &
Semin, 2007; Vygotsky, 1978) and Connectivism theories (Downes, 2008; Siemens,
2005) provided a foundation for collaborative connections to facilitate knowledge
between educators. Connectivism and Distributed Cognition presented the learning
taxonomies that support the educational use of social media.
Distributed (Social) Cognition
Distributed Cognition is profoundly embedded in Vygotsky’s 1978 social learning
theory, in which he contended that humans mature cognitively and learn through social
interaction using language, cultural history, and social context (Hutchins, 2000).
Vygotsky stated that the perception of student-teacher relationship as more of a shared
7

advantage rather than a one-way benefit. He supported the role of the instructor as a
facilitator, rather than the only supplier of information that is evident in e-learning
instruction.
Vygotsky did not study this concept in the light of social media technologies that
exist today, but he examined the natural, non-linear occurrence of social learning that
could be translated into what we are seeing nowadays in the vigorous, collaborative
world of social media. Hutchins (2000) also credited distributed cognition theory to
Minsky’s Society of Mind, in which Minksy defined cognition of an individual as
collective, since intelligence and cognition contain physical and mental connections that
are linked.
Distributed cognition is dependent on convergent principles of psychology. This
includes the cognitive principles of organization, explanation, knowledge activation and
use, the social principles of role enactment, social position and identity, internal audience,
and shared reality. Without these principles, individuals would not be able to predict, plan
or control their actions nor have the mutual understandings and common knowledge to
allow them to interact socially (Higgins, 2000).
The level of effectiveness of the collaborative effort, however, is dependent on the
structure of a team. To function effectively, there must be a common vision for the team,
an agreement about norms of behaviors to work interactively, and a systematic approach
to address the operational and cultural barriers to collaboration (Lummis, 2011). To
improve collaborative interactions of a team, Kollar, Fischer, and Hesse (2006) proposed
the use of collaborative scripts or scaffolds that consist of five components: learning
objectives, types of activities, sequencing, role distribution, and type of representation. In
8

utilizing the collaborative scripts, the group establishes a specific objective for their
interactions, attained through specific activities, such as summarizing, questioning, or
explaining, completely in a specific order. The members of the group do so through
established roles, for example, explainer and commentator, and represented through text,
graphics, or verbally. These components focus on the communication and the
coordination of interactions of the group, the collaborative process, rather than their
cognitive processes. (Kollar et al., 2006).
Therefore, distributed cognition which focuses on learning beyond the individual
and stresses awareness as a factor in building knowledge will explain the process and the
nature of learning that takes place in social media settings where information is shared,
circulated, and co-created. The learner must carefully choose what works best for him or
her and builds upon previously acquired knowledge. This is a skill that is emphasized
connectivism, which is a learning theory proposed by Siemens (2005).
Connectivism
Connectivism, a new concept, is related to learning in the digital age. It was
developed by Siemens (2005). The principles of connectivism suggest that diverse
beliefs are the basis for learning and knowledge and that continued connections between
individuals aids learning (Siemens, 2005). The connectivism model is based on
connected individuals participating in learning communities linked together to share
information (Downes, 2008).
Connectivism advocates that learning happens casually when individuals make
sense of information circulating among them, unlike the formal learning strategies that
take place inside the classroom. It also suggests that learning is recurring, starting from
9

within the individual who sways the organization that sways the individual in return with
new knowledge.
The principles of connectivism can be perceived through a study that Cain and
Policastri (2011) presented on the use of Facebook as a learning tool. The researchers
created a Facebook group and requested students to join the group. The purpose of the
Facebook group page was to invite guest speakers to submit posts on contemporary
management, pharmacy, and leadership issues not covered in the course. Based on
student feedback, most students who participated appreciated the specific informal
learning strategy of using Facebook. In this sense, Facebook supported drawing
connections between the classroom and the real world creating learning communities.
The theory of connectivism emphasizes the skills that are needed to use the
wealth of information that is offered by social media, and more importantly to make
connections between the information (Bates, 2011). This implies that the use of social
media in an educational setting requires a new set of skills that are not justified by
traditional learning theories such as behaviorism, cognitivism, and constructivism.
Learning through social media requires data management and connections which
facilitate collective learning supported by social collaboration and interaction.
Delimitations of the Study
This study focused on exploring students’ perceptions regarding the effectiveness
of social media as educational tools. The sample of the participants was delimited to
community college students at one Mississippi community college in a rural area.
Mississippi was selected due to the researcher’s interest in the state as well as a lack of
focus on this state in the literature. The study cannot be generalized because of the small
10

number of the sample population. The timeframe for data collection was limited to the
spring 2018 semester. The delimitations of this study enabled the researcher’s ability to
complete the study in a proficient and cost-effective timeframe.
Limitations of the Study
The limitations for this study are as follow:
1.

The findings of this study were limited to the validity and reliability of the
instrument used.

2.

The findings of this study were limited to the honesty of the participants as
well as the completeness of their responses to the survey.

Significance of the Study
The results from this study will provide a fundamental understanding of how
students view and use social media. This study will also be useful in determining if social
media is being maximized by students for educational or personal use. Students and
faculty may benefit from this examination by understanding how social media impacts
students’ college experience. In addition, the findings from this study will build upon the
current limited research and literature on students’ perception of social media in the
classroom.
This study adds to the wide-range of research on social media and student use.
The findings from these data will help other researchers by providing a basis for future
research upon which to expand. In addition, this research study used the student
perspective to study the student use of online social networking sites. By knowing who
the participants interact with on social networking sites such as close friends, classmates,
11

teachers, significant other, or co-workers, the researcher can use that information to
inspire students and faculty to use social networking sites as an educational tool for
classroom assignments. This can be used by getting feedback from the instructors and
engaging in dialogue with other students. Overall, the practical implication of this study
is that the findings or data collected will provide recommendations on how to actively
involve students using social media sites.
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CHAPTER II
LITERATURE REVIEW
The purpose of this study was to explore the community college students’
perceptions on the use and effects of social media and social networking sites as
educational tools. This chapter provides an overview of existing literature and studies
relevant to this study. However, due to the limited amount literature directly related to the
research topic, the literature reviewed for this chapter covers a range of topics relating to
students’ use of social media and teaching a new generation of students. The review of
literature has been organized in the following sections: (a) Social Media and Social
Networking, (b) Teaching a New Generations of Students, (c) Social Media Uses (d)
Students and Social Networks: Perceptions and Uses, (e) Social Media Learning
Theories, (f) Social Media in Community College, (g) Effective Online Social
Networking, (h) Active Learning, (i) Student Engagement, (j) Social Networking and
Student involvement, and (k) Social Media Updates.
Social Media and Social Networking
Trying to figure out the difference between social media and social networking is
not easy (Schauer, 2015). Merriam-Webster defines social media and social networking
as follows: Social media are methods of electronic communication through which users
create online communities to share materials, thoughts, personal messages, and other
content such as videos. Whereas, social networking is the formation and preservation of
13

personal and business relationships mainly online (Shu & Chuang, 2011). In a social
networking environment, people can readily present themselves and allow others to get
acquainted with and connect with them based on the data stored in their online profiles
(Shu & Chuang, 2011).
Schauer (2015) stated that social media networking and social media are different
in communication styles and goals. On social media, users of the site do all the talking,
distribute content-images, videos, eBooks, infographics, and generate engagement with
followers (Schauer, 2015). Social networking sites are described as websites that allow
their users to create interactive profiles to share, discuss and modify content uploaded by
the users of the site (Kietzmann, Hermkens, McCarthy, & Silvestre, 2011). With social
networking, there needs be a mix of both talking and listening (Schauer, 2015). Social
networking is the most popular activity online; approximately 17% of all time spent
online is spent on a social network (Oh, Ozkaya, & Larose, 2014). Perhaps the biggest
difference between social media and social networking is the goal that the user is trying
to achieve. With social networking, the goal is to build a network of followers and foster
those relationships. Social media differs because while the user is trying to generate buzz
and interaction, they also want to increase their revenue, and that means data acquisition
for consumers and sales for e-commerce (Schauer, 2015).
According to “History of Social Networking,” (2018), social networking was born
one day in 1971, when the first email was developed. Two computers were sitting right
next to each other and the message said “qwertyuiop.” The BBS, short for Bulletin
Board System, was the first system that let users interact with one another through the
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internet. It was slow, but it was a good start, and only one user could log in at a time
(“History of Social Networking,” 2018).
Later in 1971, the very first web browsers were distribute using Usenet, the only
online bulletin board of the time (“History of Social Networking,” 2018). According to
What is Usenet (n.d.), Usenet is an internet service consisting of thousands of
newsgroups. Users posted news, articles and funny posts. Unlike the BBS and forums,
Usenet did not have a central server. This concept soon inspired the Groups feature we
know as Yahoo! Groups, Google Groups and Facebook Groups.
There are many social networks designed specifically for educational purposes,
most notably Edmodo (Krutka, Bergman, Flores, Mason, & Jack, 2014); however, many
faculty members in higher education are using social network sites like Facebook,
LinkedIn, Twitter, and SlideShare as their preferred social networking sites for
professional and educational purposes (Aragon, AlDoubi, Kaminski, Anderson, & Isaacs,
2014). Facebook is a social networking website and service where users can post
comments, share photographs and links to news or other interesting content on the web,
play games, chat live, and stream live video (Nations, 2018). Nations (2017) describes
LinkedIn as a social network for professionals. On LinkedIn, the user add connection
similarly to how a user will make a friend request on Facebook; user converse via private
message and all the users’ professional experience and achievements are laid out in a
neatly organized profile to show off to other users (Nations, 2018). Twitter permits
users to post short, 140-character messages called tweets to the web via a desktop/laptop
computer or a mobile application (Zeevi, 2013a). According to Zeevi (2013b), SlideShare
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is the largest presentation sharing site in the world. User can upload and share PDFs,
presentations, videos, and webinars to SlideShare.
Teaching a New Generation of Students
According to Prensky (2001), students think and process information
fundamentally differently from their predecessors. These differences go further and
deeper than most educators suspect or realize. Prensky (2001) called the new students of
today “Digital Natives.” The students of today are all “native speakers” of the digital
language of computers, video games, and the Internet. Those who were born into the
digital world but have at some point in life become fascinated by and adopted many or
most aspect of the new technology will always be compare to them and are called
“Digital Immigrants.” No matter what you call them, the Digital Natives are different
from the Digital Immigrants who learned to use technology later in life (Prensky, 2009).
Today’s college students engage with the world differently than college students in
previous generations.
Prensky (2001) stated that the single biggest problem facing education today is
that Digital Immigrant instructors, who speak an outdated language, are struggling to
teach a population that speaks an entirely new language. Digital Immigrant teachers
assume that learners are the same as they have always been and that the same methods
that worked for the teachers when they were students will work for their students now.
Educators need to think about how to teach both historical and current content in the
language of the Digital Natives (Prensky, 2001).
According to Prensky (2010), digital wisdom transcends the generational divide
defined by the immigrant/native distinction. Many digital immigrants show digital
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wisdom. President Barack Obama, who grew up in the pre-digital, immigrant era, showed
his digital wisdom in enlisting the power of the Internet to enhance both his fundraising
ability and his connection with the American people (Prensky, 2009). The point is that
while the need for wise people to discuss, define, compare, and evaluate perspectives is
not changing, how they do so, and the quality of their efforts, are growing more
sophisticated because of digital technology (Prensky, 2010).
According to Ash (2015), The GI Generation is those born 1901-1926; GI is generally
known to stand for "Government Issue" or "General Issue" (Napolitano, 2013); those
born 1927-1945 are called the Mature/Silents/Traditionalist; Baby Boomers are those
born 1946-1964; those born 1965-1980 are called Generation X; Generation
Y/Millennium are those born 1981-2000; and Generation Z/Boomlets are those who were
born after 2001. This is one example of a timeline for designating the generations, as
suggested by (Noval, 2014). The characteristics and learning styles of digital natives
often differ greatly from those of their digital immigrant educators (typically Baby
Boomers, Gen Xers, and less frequently Traditionalist) who are designing and delivering
the instruction (Ash 2015). Each generation also has its own opinion of what makes its
generation unique; for Millennials, technology is the distinctive key to their generation
(Pew Research Center, 2014). The Millennial Generation group of learners thinks and
behaves differently from those of previous generations. They are multi-task learners who
are easily attracted to ideas from people of their own age and from the Internet rather than
to what is taught at school (Fesol, Salam, Osman, Bakar, & Salim, 2016). Research has
found that today’s learner is less attracted to and less engaged with traditional teaching
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approaches (Fesol, et.al., 2016); therefore, educators must tap into the understanding of
these learners to be successful.
The best practices in integrating technology into education, to familiarize students
with the use of technology in their daily lives, depends on the development and use of
Web 2.0 tools (Sindy, 2015; Al-Freih, 2015). Web 2.0 technologies are among the latest
technologies that allow interaction between Internet users and greater participation in
enriching Internet content. Web 2.0-based teaching methods involve learners in learning
environments based on a realistic assessment of their performance (DoBell, 2013).
However, the effective use of these technologies depends primarily on teachers’
proficiency to use them. According to Ahmed (2015), to successfully integrate modern
web technologies into the curriculum and classroom, traditional teaching methods need to
redesign so that a teacher becomes a facilitator for students’ learning than the only source
of information. This requires a teacher’s commitment to develop him or herself in the use
of Web 2.0 tools in the classroom environment. In addition, teachers of this century must
make Web 2.0 tools a vital part of their everyday life and convey the experiences they
have acquired to their students. The introduction of Web 2.0 tools in education requires a
change in both the teaching process and practices and the learning environment (Dabour,
2013; Usoro & Echeng, 2015).
According to Alhassan (2017), a review of earlier literature showed that there is a
gap in scientific studies that explored the factors that may affect the integration of Web
2.0 technologies into the learning process. This type of studies should distinguish factors
that influence the overall integration of technology into the learning process. The
integration of Web 2.0 tools into learning and teaching has specific requirements and
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conditions that differ from the requirements of the use of instructional technologies. The
present study sought to bridge this gap in the scientific literature in the use of Web 2.0
technologies (blogs, wikis, social networking tools), and to explore the actual use of these
tools among teachers in the classroom teaching environment.
Social Media Use
The use of social media has surged globally in recent years. Current literature has
reported that the effect of social media use will depend on the type of social networking
sites the student is using (Napoleon, 2013). Research has shown as of July 2011,
Facebook passed 750 million users, LinkedIn had over 100 million members, Twitter had
over 177 million tweets per day, and YouTube reached three billion views per day (Chen
& Bryer, 2012). Despite the popularity, social media’s big draw is that it is a quick and
easy way to connect with friends and loved ones. People can share exciting news about
their life through statuses, pictures, and videos. Moreover, the best social networking site
for this purpose is Facebook because it combines statuses, photos, video and more for
sharing one’s life with others (Patton-Carson, 2014). The average Facebook user gets
more from their friends on Facebook than they give to their friends (Pew Research
Center, 2014). The Pew Research Center (2014), conducted a study using first time users
and server logs of Facebook activity that explored the structure of Facebook friendship
networks and measured their social well-being. The data were then matched with survey
responses. The findings showed that over a 1-month period; 40% of Facebook users made
a friend request, but 63% received at least one request; users pressed the like button next
to friends’ content an average of 14 times but had their content “liked” an average of 20
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times; users sent 9 personal messages, but received 12; and 12% of users tagged a friend
in a photo, but 35% were themselves tagged in a photo (Pew Research Center, 2014).
Cain and Policastri (2011) presented a mixed-methods study on the use of
Facebook as a learning activity in a pharmacy management and leadership course. The
researchers created a Facebook group and invited students to optionally join the group.
Of the 128 students enrolled in this course, 80% joined the group. The purpose of the
Facebook group page was to invite guest speakers to post discussions on contemporary
management, pharmacy, and leadership issues not covered in the course. The students’
participation in the posts was optional with no requirements. Data from the student
survey, exam responses, and student focus groups revealed that students appreciated the
informality of the activity and the opportunity to connect with professionals in the field
and be exposed to “real world” experience.
According to the Babson Survey Research Group and Pearson Learning Solutions
a growing number of faculty members are using social media in the classroom and are
finding technology to be both a help and a hindrance (Seamon & Tinti-Kane, 2013).
Rogers (2013) stated about 40% of faculty members used social media as a teaching tool
in 2013, an increase from 33.8% in 2012. Faculty members listed their top two concerns
about social media in the classroom as technology’s impact on the integrity of student
submissions and privacy in the 2011, 2012 and 2013 surveys (Rogers, 2013). In 2013,
the top privacy concerns were that others outside of the classroom would be able to
participate in or view class discussion, and personal privacy risks for students (Rogers,
2013).
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Chen and Bryer (2012) documented the perceptions and experiences regarding
social media of 57 faculty members from 28 universities across the United States. The
results indicated 100% use of social media either for personal, academic, research, or
professional purposes, with the majority using Facebook for personal communication and
LinkedIn for professional connections (Chen & Bryer, 2012). Further probing regarding
social media use for academic practice revealed that activities were designed as informal,
open, and self-regulated reinforcements to classroom teaching (Guy, 2012). That is,
participation in such activities was an option and the use of conventional assessment
(e.g., quizzes, tests) was absent. Major issues prohibiting further use of social media for
academic practice point to time constraints and faculty workloads, cyber security and
privacy issues, cyberbullying, and assessment strategies (Guy, 2012).
The published literature regarding faculty use of social media for academic
practice cite cyber security, cyberbullying and faculty workloads for the lack of
innovative practice; moreover, when used by faculty as a supplemental tool, social media
activities were informal, open, and self-regulated (Chen & Bryer, 2012). Like students
faculty are using social media technologies for personal communication, information
sharing, and professional connections (Chen & Bryer, 2012; Tiryakioglu & Erzurum,
2011).
According to Guy (2012), a recent report from the Pew Research Center’s Internet
and American Life Project highlights the use of social media in the United States. A
cohort of 2,253 adults (18 and older) was surveyed in September 2009. The findings
indicate that 72% of survey respondents use social networking sites, with an increase in
the number of profiles maintained on multiple sites compared to the prior year. Among
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profile owners, Facebook was the social network of choice (73%), whereas only 48% and
14% maintained profiles on MySpace and LinkedIn, respectively. Additionally, 19% of
the survey respondents used Twitter, while only 4% used virtual worlds such as Second
Life (Lenhart, Purcell, Smith, & Zickuhr, 2010). Many survey respondents reported
participating in content creation activities with 30% “sharing” self-created content such
as photos, videos, and artwork; 15% “remixing” material such as songs or images to
showcase their artistic abilities; and 11% “blogging” to inform, update, or notify readers
about specific topics and/or events.
In similar research, Liu (2010) investigated students’ use of different social media
tools and their attitudes and perceptions towards these tools. The author sought to identify
the knowledge and trends of using 16 social media tools that included Facebook,
Wikipedia, YouTube, Bulletin Board, LinkedIn, blogs, Twitter, podcasts, virtual worlds,
RSS, StumbleUpon, Netlog, Delicious, Digg, Plurk, and Jaiku (Guy, 2012). Through an
online survey, 221 students were asked to rate their knowledge level of each social media
tool using a Likert scale of 1-4 (1=not at all knowledgeable, 2=somewhat knowledgeable,
3=knowledgeable, and 4=very knowledgeable). The results revealed the following: (a)
82%, 77%, and 70% were either “very knowledgeable” or “knowledgeable” about
YouTube, Wiki, and Facebook, respectively; (b) 42%, 41%, and 39% were “somewhat
knowledgeable” about podcasts, blogs, and forums, respectively; and (c) 42%, 40% and
25% were “not at all knowledgeable” about virtual worlds, RSS, and Twitter,
respectively (Liu, 2010).
Liu (2010) study results also revealed the top four reasons why students use social
media tools. As reported, 85% use such tools for social engagement, 56% use them for
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direct communications, 48% use them for speed of feedback/results, and 47% use them
for relationship building; however, fewer than 10% of the students mentioned using
social media tools for academic practice (Liu, 2010). In a similar study, Browning,
Gerlich, and Westermann (2011) surveyed 141 undergraduate students regarding their
perceptions and beliefs about social media. A paper-and-pencil survey revealed strong
favorable perceptions of social media in general and a high degree of readiness to
embrace social media portals to deliver course content (Browning et al., 2011).
Poellhuber and Anderson (2011) worked together to conduct a study aimed at describing
the use of and interest in social media. A 90-item online questionnaire was completed by
3,462 students between July 2009 and February 2010. The demographic characteristics
included a large percentage of females (75.3%) and students of varying ages categorized
by five 8-year spans: Generation Z, 16-24 (37.2%); Generation Y, 25-32 (27.2%);
Generation X2, 33-40 (16.1%); Generation X1, 41-48 (10.5%); and Baby Boomers, 49
and over (5.3%) (Poellhuber & Anderson, 2011). In terms of user proficiency, the results
revealed that a significant percentage of study respondents were either advanced or expert
users of social networking (69.5%), video sharing (52.9%), photo sharing (33.7%) and
blogging (25.4%) tools (Poellhuber & Anderson, 2011). The opposite was reported for
social bookmarking, virtual worlds, electronic portfolios, tweeting, Web conferencing,
podcasting, and wikis, as respondents self-professed lower levels of proficiency with
such tools (Guy, 2012). In terms of interest in using social media for academic practice,
the study respondents demonstrated a higher interest in using those social media tools for
which they were most familiar (Guy, 2012). Ranked by the percentage of interested
respondents, the list includes the following: video sharing (58.2%), social networking
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(52.8%), Web conferencing (42.6%), blogging (40.2%), photo sharing (36.4%),
podcasting (33.7%), wikis (31.3%), electronic portfolios (28.5%), virtual worlds (19.4%),
tweeting (18.5%), and social bookmarking (18.1%) (Guy, 2012)
Early studies were conducted to determine if digital divides of access and use
exist. In their ethnographic research on social networking sites, Boyd and Ellison (2007)
found that students of color were just as likely to join sites as white students from
wealthier backgrounds. Hargittai (2007) also examined a sample of college students and
found that race did not have a significant relationship as to whether students used social
networking sites.
Ahn (2011) conducted a study regarding students of color to determine if
traditional digital divide indicators such as Internet access or parent education precluded
the use of social media technologies by students of color. The results revealed that such
indicators were not significant predictors of social media use by students of color;
however, the frequency of use by ethnic minorities remained lower than those of white
students.
Guy (2012) focused on the use of social media by students of color at several
historically black colleges, a population that is underrepresented in the literature. The first
study queried 261 undergraduate students regarding their personal use of social
networking sites (Guy, 2012). Of the study participants, 87% reported having subscribed
to either Facebook or MySpace while only 13% said they participate on web sites as
bloggers. Students were also asked to report their frequency of usage with specific online
activities relating to social networking (Guy, 2012). The results revealed that 53% of the
students reported using Facebook and/or MySpace daily and blogging was the activity
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students reported performing the least at 5% daily (Guy, 2012). A second, separate but
related study surveyed 155 students at a single historically black college and university
(HBCU) to determine the likelihood of students going online to actively engage in the use
of social networking (Guy, 2012). The results revealed that 5.5% were not at all likely,
7.1% not very likely, 11.6% somewhat likely, 23.2% likely, and 42.6% were almost
certain of going online to use social networking sites. The same study reported that most
students (68%) subscribe to either Facebook and/or MySpace; 53% access these sites
daily, and 18% reported frequent usage (Guy, 2012).
Facebook, one of the most commonly used social networking sites, was studied
with a focus on gender and usage of social networking sites. The study showed that most
of the participants were 18-25 (74.4%) and were university students (73.6%; Mazman &
Usluel, 2010). The majority of male users were undergraduate students, whereas most of
the graduate students who used Facebook were females. Females used Facebook for
maintaining existing relationships, academic purposes, and following an agenda at higher
rates than did males; males used it for making new relationships at a rate higher than did
females. The findings showed that males use social networking sites mostly for making
new friends and relationships while females used it mostly for finding their old friends
and keeping in touch with the existing ones. The reasons for these findings could be
explained by the possibility that females tend to hide their identities and personal
information to keep their privacy in an Internet environment. Similarly, this study found
that social influence on the decisions of females is higher than personal decisions, while
personal decisions are more dominant over social influence in males (Mazman & Usluel,
2010). Moreover, social networking sites have millions of users whose numbers increase
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rapidly. The usage of social networking sites may explain the important role of these sites
in people’s daily lives, with the 18-25 age group being the main users.
It is not yet clear that social networking sites have been segmented to one gender
over the other. Differences have always existed between men and women using social
networking sites. According to Carranza (2012), there are differences between men and
women’s brains: (1) Emotions. Women typically have a larger deep limbic system than
men, which allows them to be more in touch with their feelings and better able to express
them. (2) Human relationships. Women tend to communicate more effectively than men,
focusing on how to create a solution that works for the group, talking through issues, and
utilizing non-verbal cues such as tone, emotion, and empathy, whereas men tend to be
more task-oriented, less talkative, and more isolated. Men have a more difficult time
understanding emotions that are not explicitly verbalized, while women tend to intuit
emotions and emotional cues. (3) Left brain versus both hemispheres. Men tend to
process better in the left hemisphere of the brain while women tend to process equally
well between the two hemispheres. This difference explains why men are generally
stronger with left-brain activities and approach problem-solving from a task-oriented
perspective while women typically solve problems more creatively and are more aware of
feelings while communicating.
Students and Social Networks: Perceptions and Uses
Students are also using social networking sites for varied reasons in higher
education (Aragon et al., 2014). Cheung, Chiu, and Lee (2011) stated that among all of
the online social networking sites Facebook is the most preferred by college students.
From the various research conducted over the years, researchers have found that the
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Facebook, LinkedIn, and Twitter are the primary social networking sites that college
students use (Herbold & Douma, 2013). Over the recent years, the use of social
networking sites in colleges has grown rapidly (Aragon et al., 2014), and in a recent
study, 96% of college students reported using Facebook (Joosten, 2012).
Research has shown that the main use of Facebook for college students is to
communicate with family and friends who they see regularly and those who they rarely
see by using the integrated chat and messaging tools (Bicen & Cavus, 2011; Pempek,
Yermolayeva, & Calvert, 2009). Facebook provides students with details about what is
going on in the lives of their family and friends (Palmer, Boniek, Turner, & Lovell,
2014). Not only do students use Facebook as tool for staying informed about people who
they know, they also use it as a tool for checking out people they have recently met in
various social settings (Johnston, Chen, & Hauman, 2013). Posting and sharing photos
ranks second as a reason that they use Facebook, followed by games/entertainment, and
finding out about or planning events (Bicen & Cavus, 2011; Pempek et al., 2009).
Palmer, Boniek, Turner, and Lovell (2014) found that students who use social media
spent more time viewing what others have posted on Facebook than they did posting
themselves.
Lin, Hoffman, and Borengasser (2013) found the same to be true with Twitter.
Students consumed information on Twitter but rarely replied to or retweeted tweets.
When students do post, the content of their posts is affected by their perceptions of their
audience, and if they think that they do not have an audience, they are less prone to use
Facebook (Lin et al., 2013). The fact that Facebook is where students connect with
people whom they share a more personal connection with affects their content
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(McKinney, Kelly, & Duran, 2012). The perceived audience also plays another key factor
in the use of Facebook for students in the fact that determines what information and
content the user posts (Lin et al., 2013). Alongside the more casual uses of social
networks, students also use them for academic and career purposes.
Colleges and universities have also noticed the usefulness of social networks as a
tool to distribute information to students, both current and potential students (Malesky &
Peters, 2012). As a result, more and more students use social networking sites to get
access to information such as application deadlines, financial aid availability, and
processes (Wohn, Ellison, Khan, Fewins-Bliss, & Gray, 2013). Tess (2013) discussed
how the classroom for a college student is varied, including the traditional face-to-face,
online or a hybrid setting and how learning with social networks varies depending on the
setting. Research has shown that most students feel that Facebook is a viable tool for
learning, but after having taken a course that uses Facebook as a learning tool, only half
of them found it to be useful in their learning process (Tess, 2013).
Instructors use social networks for more practical purposes for their students, such
as a means for students to complete assignments. Social media is more beneficial in some
courses than it is in others. For instance, students found that using Facebook to learn
English as foreign language (EFL) to be “useful” and “meaningful” (Aydin, 2014).
Instructors have stated that EFL students’ reading and writing skills increased with the
use of Facebook and that these students even experienced fun in the class (Aydin, 2014).
Krutka et al. (2014) stated that the popular microblogging social network Twitter is an
effective tool for collaborative reflection because of its 140-character limit. This limit
inadvertently forces participants to post meaningful reflections (Krutka et al., 2014).
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Other research has identified that students can have a sense of community with a decline
in the feeling of isolation in a course, and it increases content learning (Krutka et al.,
2014). Additionally, students and teachers use Twitter as an informal mentoring tool.
Smith (2013) conducted a study looking at informal mentoring networks that produced
results indicating that students share retweet information shared with them by their
mentor. Despite the various ways that both students and teachers use social networking
sites, research has found that overall social networking sites are highly favored by both
students and instructors for communicating and distributing materials (Tess, 2013).
Snapchat has officially established itself as a power player in the social media
stack for millennials (Snapchat In Higher Education, 2017). Snapchat is also taking the
higher education marketing world by storm with its authentic, engaging content and inbuilt creative tools that are now native to the millennial vernacular (Snapchat In Higher
Education, 2017). According to Sopho (2014), Snapchat users can send temporary
pictures back and forth. While the app is popular among the millennials, businesses have
also been starting to use Snapchat (Sopho, 2014), as well as, colleges and universities.
According to Sopho (2014), there are many ways Snapchat can be used in higher
education. The school can promote events, host giveaways, and showcase what is
happening around campus. Schools can also use Snapchat for questions and answers,
along with campus tours (Sopho, 2014). Although not a lot of colleges have implemented
Snapchat in their marketing plans, universities such as the University of Houston and
Eastern Washington University (EWU) have gotten involved with the app (Sopho, 2014).
EWU used the app during the Football Championship Subdivision playoffs. With the app,
students could post snaps into one story of the event. It provided a way for the university
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to portray the student fan experience through a student’s point of view. This was a really
great way for EWU to communicate with their students and the student body to
collectively view a story/video of the playoffs (Sopho, 2014). According to Sopho
(2014), Snapchat has a very bright future ahead of them as more universities begin to
implement the application on their campus.
Social Media Learning Theories
The most current justification of social media’s pedagogical use is through
theories that describe learning as a social process. Distributed cognition (Dabbagh &
Reo, 2011) and connectivism (Siemens, 2005) are two such theories. They both situate
learning in a social context and argue that knowledge and cognition are socially
constructed and mediated by tools and artifacts.
Distributed cognition is deeply rooted in Vygotsky’s social learning theory, in
which he argued that humans develop cognitively and learn through social interaction
using language, cultural history, and social context (Vygotsky, 1978; Hutchins, 2000).
Vygotsky started the concept of student-teacher relationship as more of a reciprocal
benefit rather than a one-way benefit. He advocated the role of the teacher as a facilitator
rather than the only provider of knowledge, which is evident in today’s e-learning
instruction.
Vygotsky did not study this theory in the light of technologies and social media
technologies that exist today, but he discussed the natural, non-linear phenomenon of
human learning that could be translated into what we are witnessing today in the
dynamic, collaborative world of social media. Hutchins (2000) also attributed distributed
cognition theory to Minsky’s Society of Mind in which Minsky described cognition of an
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individual as collective, since intelligence and cognition involve physical and mental
connections that are intertwined.
Distributed cognition gained its current name in the mid-1980s (Hollan, Hutchins,
& Kirsh, 2000) and it was “specifically tailored to understanding interactions among
people and technology” (Hollan et al., 2000, p. 192). Built on Vygotsky’s and Minsky’s
work, Hollan et al. (2000) and Hutchins (2000) present three tenets for the theory of
distributed cognition. First, they argue that distributed cognition is more than cognitive
processes distributed across the members of a group. Rather, it is the result of the social
interaction of the people and the interaction of people with their environment. Hence in
this tenet, the focus is on the outcome and the process of interaction. In the second tenet,
Hollan et al. (2000) explain that cognition is “embodied,” (p. 178), and it involves more
than stimulus response interaction, encompassing coordination between internal factors
such as memory and external factors such as objects. Finally, Hollan et al. (2000) situate
cognition within cultural boundaries, since people live in cultural environments that are
impacted by human cognition that in turn is impacted by cultural systems.
Consequently, Duffy and Cunningham (1996) proposed the metaphor “mind as a
rhizome” (p.166), to refer to situated or distributed cognition learning theory. This
metaphor suggests that learning is “distributed across multiple minds and the interactions
or activities that connect these minds using tools and symbols forming sociocultural and
other contexts,” (p.166), and it also proposes that knowledge is “dynamic – constantly
evolving and changing – and subject to infinite juxtapositions, just as a rhizome is”
(Dabbagh & Bannan-Ritland, 2005, p. 166).
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Mansour (2009) grounded the use of social media in distributed cognition. He
explained that Web 2.0 technologies connect large numbers of people, allowing them to
link their individual cognitive processes with each other, producing group knowledge that
is related to a common interest. He justified that Web 2.0 technologies support “the
propagation and distribution of shared knowledge within social interactions” (p. 249).
Mansour (2009) presented Wikipedia as an example of distributed or collective
knowledge creation through the public sharing, publishing, editing, and deleting features
that it affords users to create a reliable article. Simoes and Gouveia (2008) explained that
students produce quality work through social media because their work is publishable to
a general audience and they receive feedback through the commenting feature.
Distributed cognition can be used to clarify the development and the nature of
learning that takes place in social media environments where information is shared,
distributed, reciprocal, and co-created. The learners must be careful in choosing the
information that works best for them and builds upon previously acquired knowledge.
This is a skill that is highlighted in connectivism, a learning theory proposed by Siemens
(2005).
Siemens (2005) proposed connectivism, a more recent learning theory that
supports the use of social media. This theory concurs with the theory of distributed
cognition and the mind as a rhizome metaphor in the fact that it presents learning because
of interaction with external factors that are chaotic and require self-organization skills.
This interaction leads to an ongoing process of knowledge expansion that depends on
making connections between any new or old acquired knowledge. Connectivism is based
on the following principles: Learning and knowledge rests in diversity of opinions;
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Learning is a process of connecting specialized nodes or information sources; Learning
may reside in non-human appliances; Capacity to know more is more critical than what is
currently known; Nurturing and maintaining connections is needed to facilitate continual
learning; Ability to see connections between fields, ideas, and concepts is a core skill;
Currency (accurate, up-to-date knowledge) is the intent of all Connectivist learning
activities; and Decision-making is itself a learning process. Choosing what to learn and
the meaning of incoming information is seen through the lens of a shifting reality. While
there is a right answer now, it may be wrong tomorrow due to alterations in the
information climate affecting the decision (Siemens, 2005).
Connectivism implies that learning happens informally when individuals make
sense of information circulating among them, unlike the formal learning strategies that
take place inside the classroom. It also suggests that learning is cyclical, starting from
within the individual who influences the organization that influences the individual in
return with new knowledge. Siemens (2005) offers a more current learning theory that
embraces the information age and offers accessible data for all individuals.
The Internet continues to be a common portal to research, connect, and share
ideas. The connectivism theory focuses on a new digital age learner and the influences
technology has on the learning process (Ravenscroft, 2011). The connectivism theory is
debated among researchers and educators regarding whether it is a learning theory. As
technology continues to shape education, it is important to uncover and explore the
connectivism theory with the growing trend of technology enriched learning. The
connectivism theory draws on previous learning theories including behaviorism,
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cognitivism, and constructivism, as there needs to be the inclusion of technology infused
within the learning process (Bell, 2011).
Students are depending on web-based tools and social networks to enhance their
knowledge and the ability to learn. The connectivism theory focuses on the learning
process as it occurs in layers and often is placed in the curriculum rather than in theories
(Bell, 2011). The process of learning continues to evolve with the importance of looking
at learning communities and networks continuing to shape the meaning and
understanding of the principles behind the theory.
The online learning environment presents challenges and controversy to the
connectivism learning theory and collaboration within the online classroom. The online
classroom can be overwhelming with discussion threads, classroom messages, e-mail
messages, and social messages resulting in ineffective collaboration (Moore, 2011).
When students use multiple forms of communication within the online classroom, the
learning experience can become overwhelming and can cause an ineffective learning
experience. The connectivism learning theory is based around multiple ways to connect,
and there remains some controversy in the field around the most effective learning and
teaching strategy in online learning (Ravenscroft, 2011). But the online classroom
presents opportunities for learners that are further discussed that strengthen the purpose
of online learning modalities.
The connectivism theory continues to find its place in online learning, which
continues to present challenges leading to controversial curriculum and teaching
strategies. The connectivism approach to learning requires teachers to customize lessons
within a curriculum which is often impossible with the number of students and the varied
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experiences from student to student (Rutherford-Hemming, 2012). The controversy
continues with eliminating standardized testing and grading because the foundations and
beliefs of the learning theory are student-centered and reflective practices resulting in
open-ended discussions and engagement (Moore, 2011). The learning theory brings
controversy to testing and assessing performance of schools and how properly to measure
success from school to school with its approach to teaching and learning not measured
with a standardized test (Moore, 2011). The connectivism curriculum makes it difficult to
set standard goals but continues to offer students a customized learning environment
outweighing the controversy or challenges it may present to the learning process.
The technology capabilities allow learners to explore other fields and concepts to
determine if commonalities exist to increase knowledge or awareness on certain topics.
Technology continues to challenge students to take the information provided within a
network and organize it to help better understand the topic or concepts being discussed.
The connectivism learning theories foundations indicates learning is a process requiring
not only information consumption but also using learning tools and objects within the
technology environment to increase knowledge and the ability to make connections
(Yoon, Song, & Lim, 2009). In the connectivism learning theory, it is important that
knowledge and information are up-to-date and relevant. The theory is based on the
capacity to get information across a variety of networks, constantly changing and
available to learners, keeping learners connected with accurate and current information in
their learning process and practices (Cowan, Neil, & Winter, 2013).
The social aspects of learning continue to be enhanced and formalized within the
connectivism learning theory (Pence, 2012). The information sharing and knowledge
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building taking place with the use of technology is significant within the learning process.
The connectivism learning theory has been applied throughout the field of education as
online options and enrollment continue to increase within higher education institutions. It
is critical for school administrators to find a balance between engagement opportunities,
both academic and non-academic, to meet the needs of their learners. It is important that
online learners still feel a sense of belonging to their campus community that results in
their desire and commitment to stay in school (Pence, 2012).
Social Media in Community College
Investigators have found that community colleges have recently tapped into the
potential opportunities that social media sites such as Facebook, Twitter, and even
LinkedIn can offer. The obvious fascination college students have with social media has
caused some community colleges to engage enthusiastically with social media as a
strategy to gain more exposure for their institution, promote their campuses, encourage
more students to consider pursuing the community college route, and help current
students become more engaged with their classes and extracurricular activities (RiosAguilar et al., 2012).
Most recently, community colleges have been recognized as leaders in the use of
technology. According to Rios-Aguilar et al. (2012), the 2011 Digital Community
Colleges Survey reported on how institutions are using technology to improve services to
students, faculty, and staff. The Center for Digital Education identified the top five digital
community college trends from 2010: (1) mobile access; (2) technical support; (3) video,
social networking, and webcasts; (4) career guidance; and (5) distance and blended
courses (Rios-Aguilar et al., 2012). Two years before, in 2009, the Community College
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Survey of Student Engagement, which included more than 400,000 students from 663
institutions, described the potential of online connections to increase student involvement
(Rios-Aguilar et al., 2012). One of the most important findings in the report is that
student involvement level increases when social networking is used for academically
purposeful activities (Rios-Aguilar et al., 2012). Another important role community
colleges play regarding social media is related to training students on social media skills.
The Community College Times recently reported that some community colleges are now
offering social media certificate programs to adjust to changing workforce needs and to
provide students with skills they will need to obtain jobs (Rios-Aguilar et al., 2012).
Research has shown that “according to the National Center for Education
Statistics, between 2000 and 2008, the percentage of undergraduate students taking at
least one online class grew from 8 to 20 percent” (Cavanagh, 2012, p. 1). Also, research
has shown that approximately 5.6 million students enrolled in at least one online course
during fall 2009, and nearly 30% of all higher education students now take at least one
course online (Cavanagh, 2012). Clearly, the percentage of students taking one or more
courses online is trending upwards. Other examples from schools regarding the
movement of online learning include the University of Central Florida and the University
of Wisconsin-Milwaukee. The University of Central Florida began its online learning
enterprise in the mid-1990s. It quickly discovered that 75% of online students were
already on campus or lived nearby (Cavanagh, 2012). This gave rise to the university’s
blended learning initiative, which mixes both face-to-face and online learning.
The University of Central Florida’s students mix and match in a variety of ways.
For example, during fall 2010, almost 2,700 students took face-to-face, online, and
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blended courses at the same time (Cavanagh, 2012). The University of WisconsinMilwaukee, which is like the University of Central Florida, indicated that online and
face-to-face learning have proven to be key strategies for the university to serve its
students. The research showed 7,017 students taking at least one fully online course (fall
2011) and 5,654 of them also taking face-to-face courses (Cavanagh, 2012).
These findings are important because they illustrate students’ involvement in
social media. Astin’s (1993) study defines involvement as participation in activities that
are considered educationally meaningful and includes items that specifically measure
student perceptions of the “time and energy” spent on these activities (McClenney, 2006).
In addition, full-time and part-time students exhibit differing levels of involvement
(Lester, Leonard, & Mathias, 2013). Part-time students are significantly less likely to
interact with instructors, make class presentations, or work with other students in or
outside of class (Greene, Marti, & McClenney, 2008). Age also factors into the
involvement of community college students. First-year students who are above the age of
25 engage in more purposeful activities than younger students, and the correlation
between involvement and the quality of relationships is consequently higher for older
students (Gibson & Slate, 2010). Differences in student involvement also exist for
community college students of color. Swigart and Murrell (2001) found that African
American community college students get greater gains from efforts in class assignments
and discussions and from using campus services. In addition, male students of color
reported higher levels of student engagement (Center for Community College Student
Engagement, 2009). Another study found Hispanic college students were less likely than
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African American and White students to use the Internet to communicate with their
professors (Jones, 2009).
Numerous studies have reported that males spend more time on the Internet and
are more likely than females to become dependent on the Internet (Millermaier & Perez,
2009). Males are more likely to use the Internet for entertainment, daily news, games, and
downloading music, while females are more likely to use it for email, school, or work
(Padilla-Walker, Nelson, Carroll, & Jensen, 2009). Moreover, male college students are
more likely than female college students to go online at night (Jones, 2009). Still, many
students report no desire to reduce the amount of time they spend online, while some
students recognize that the Internet causes them to waste time and may lead to a decline
in both the quality and the size of their social circles (Clark, 2012).
Pew Research Center (2015) reported several trends across demographic groups.
First, there were age differences: 90% of young adults (ages 18 to 29) were the most
likely to use social media-fully. There were also gender differences, with women being
more likely than men to use social networking sites for a number of years. The research
showed that 68% of all women used social media, compared with 62% of all men. But,
there were not notable differences by racial or ethnic group; 65% of whites, 65% of
Hispanics, and 56% of African Americans used social media.
New conceptual models are needed to better understand the dynamics of how
connections to college happen for non-traditional, commuter, and community college
students, especially in online environments (Jones, 2009). Routinely, these moments
occur within and just beyond the classroom, often the most common place where
commuting students meet other students and instructors. There they develop feelings of
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belonging and involvement, and they learn success strategies (Karp, 2010).
Socioacademic” interactions play a prominent role in 2-year students’ sense of
connection and motivation to persist (Astin, 1984).
Effective Online Social Networking
In order for students to network and create an effective online professional social
network there are several fundamental practices they must follow. Networks, taking care
of their network by defining their personal brand and e-professionalism are all key
practices for developing an effective online professional social network (Dulworth, 2008;
Kryder, 2012). The proper use of online professional social networking sites can enhance
the success of one’s professional career by the means of career guidance, door opening,
learning, and ability.
Students must invest the needed time to develop strong professional networks.
The qualities of a strong network are relationships, diversity, quality, and quantity
(Dulworth, 2008). Strong social networks are built on relationships: this goes beyond
accumulating business cards and e-mail addresses. Dulworth (2008) along with Sacks and
Graves (2012) all agree that people are more willing to do things for individuals whom
they have a close and strong relationship with. Sacks and Graves (2012) refer to this as
social distance. Diversity in a social network allows students to learn new things,
introduces them to new opportunities, and even moves their career in a new direction.
The quality and quantity of a professional network are interchangeably considered the
most important qualities of a professional network. Sacks and Graves (2012) point out
that most students believe that the larger their network, the larger their possible
opportunities and benefits are. However, Sacks and Graves (2012) believe in quality over
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quantity, comparing social networking sites to Facebook stating the more friends a person
has the less s/he knows about them. The same is true with professional networks, and in
turn, results in low quality professional contacts and relationships (Sacks & Graves,
2012).
From his research, Dulworth (2008) found that everyone who participated viewed
larger networks as better networks because it increases the chances of opportunities.
Quality was said to possibly be more important than quantity. The quality of a student’s
social network should be “rich in experience.” Quality connections are individuals who
are experienced, have strong networks themselves, have authority, can create
opportunities, and can command respect in their respective field (Dulworth, 2008).
The next key practice is taking care of a network. There are four things that must
be done to properly take care of a professional network. The following must be done to
properly take care of a professional network: building relationships, giving, recruiting
new people, and being sensitive (Dulworth, 2008). Building relationships requires
students to stay in touch with their connections; this is not a surface-level activity like
sending brief e-mails or updating contact information. Dulworth (2008) stated that the
key to successful networking is to focus on what you can give someone. Students should
be prepared to give back or give first when networking. While networking students
should be aware of how they are interacting with other, they should not seem selfcentered or always ask for favors when networking. Dulworth (2008) notes that another
thing that students need to be aware of is making sure that the flow of information is
going in both ways; they should not just drill others for information without sharing
information about themselves because this creates a balanced relationship (Dulworth,
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2008). After a given time, students should recruit new people into their network in order
to keep themselves interesting and for them to continue to grow and develop. The best
way to do this is to ask people in one’s network to introduce them to new people
(Dulworth, 2008; Kowalsky, 2012). Lastly, when taking care of a network, make sure
that sensitivity of the time of others is considered. Students should not waste the time of
their professional connections with casual conversations; instead, the meetings should be
around 20 to 30 minutes and be meaningful (Dulworth, 2008).
Active Learning
New learning tools and techniques, such as active or experiential learning, which
have the potential to enhance an educational environment are of particular interest to
university researchers (Barak, Lipson, and Lerman 2006; Hansen, 2006; Lee, 2007;
Raelin & Coghlan, 2006). Although active learning as a concept dates back centuries, in
modern times it was first described in detail by the English scholar R.W. Revans (1971)
who further developed the concept over the following two decades. Briefly, Revans
(1983) refers to active learning as reflection on experience and states that learning is
achieved through focusing on problems in a social context (i.e., managers learning from
each other and enhancing learning through interaction and shared experiences). More
recently, Bonwell and Eison (1991) define active learning as “instructional activities
involving students in doing things and thinking about what they are doing.” The concept
of active learning continues to evolve over time.
According to Amburgh, Devlin, Kirwin, and Qualters (2007), active-learning
techniques involve students more deeply in the development of learning course material
by encouraging critical thinking and promoting the development of self-directed learning.
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Use of active learning techniques not only benefits students by allowing them the chance
to practice skills and ask questions, but also benefits instructors by giving them the
opportunity to evaluate the students’ understanding and remediate important facts on a
nearly real time basis.
Piper (2016) itemized some examples of active learning approaches which
included collaborative learning, case studies, peer learning, enquiry-based learning,
problem-based learning, project-based learning (The University of Sydney, 2012); mind
mapping (Rosciano, 2015); educational games (Boctor, 2013); find the error, what's my
line, student generated tests, notable quote, reverse bingo, comic strip connection, posting
a pyramid, making a mnemonic (Bowles, 2006); and online discussion (Huber et al,
2016). The University of Sydney (2012) suggests that active learning methods are an
effective way to stimulate and engage students in a specific area of study, inspire them to
acquire self-directed learning skills, improve their research and critical thinking, improve
skills in problem identification and solution, and provide community-engaged learning to
prepare them for actual work contexts; these methods also help them to understand the
processes involved in the ongoing building of knowledge in their field of interest.
Constructivist learning theory is deeply rooted in human interaction where
individuals can use their own meanings and build on previous experiences (Sternberger,
2012). This view can be applied in the classroom, in the form of active learning, to foster
participation and engagement with the material being presented instead of only listening
to the material presented. Social constructivist learning theory has led to peer-to-peer and
learner-centered learning. Interactivity is essential as part of the active learning class
design. In a class, active learning leans on the communication from student to student,
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instructor to student, and student to instructor (Blasco-Arcas, Buil, Hernández-Ortega, &
Sese, 2013; Wood, 2004). According to Green and Repetti (2015), classes have
historically been teacher centered and designed around what the instructor does in class,
such as one-way communication from instructor to student. In an active learning, learnercentered classroom, the instructor then assumes a facilitator role (Felder & Brent, 2005).
Student Engagement
Astin (1984) suggested a developmental theory for college students that
concentrated on the theory of involvement, which he later renamed engagement (Junco,
Heilberger, & Loken, 2010). Astin defined engagement as the “amount of physical and
psychological energy that the student applies to the academic experience” (Astin, 1984,
p.124). Today, engagement is theorized as the time and effort students devote in
educational activities that are empirically connected to desired college outcomes (Kuh,
2009). Engagement bring about various factors, including a vested interest in the
academic experience of college, communications with faculty, participation in cocurricular activities, and connections with peers (Pascarella & Terenzini, 2005). Kuh
(2009) points out two major facets: in-class (or academic) engagement and out-of-class
engagement in academically relevant (or co-curricular) activities, both of which are
important to student achievement.
Social media and social networking can also be used for student engagement. Kuh
(2009) states: “student engagement and its historical antecedents…are supported by
decades of research showing positive associations with a range of desired outcomes of
college” (p. 698). Gamson (1987) proposed seven principles for good practice in
undergraduate education, all of which are related to student engagement. The seven
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principles for good practice are: (a) student/faculty engagement, (b) cooperation among
students; (c) active learning; (d) prompt feedback; (e) emphasizing time on task; (f)
communicating high expectations; and (g) respecting diversity. Later, Ehrmann (1996)
provided examples of how technology can be used to help implement the seven
principles. Kuh (2009) stated that institutions of higher education can directly impact
engagement by applying these seven principles. Additionally, social media and social
networking are powerful forces in both student psychological growth and academic
achievement with academic and co-curricular engagement.
Current literature reports that there are many concerns from professionals in
higher education when considering using or embracing social media. One concern is loss
of control. Blogs are used for many purposes; in higher education, they are used by
admissions to enlist currently enrolled students to blog about their lives to attract future
students to their college. An example of the loss of control relates to blogs and their
“comments” feature (Reuben, 2008). Negative commentary, at the very least, is truly an
opportunity to change the perception that did or did not exist (Solis, 2008). A second
concern it the time commitment since workload is something that many professionals in
higher education deal with. Many play multiple roles and struggle to stay afloat, and
adding social media into the mix can become time intensive. Third, information overload
can be a concern. The advent of social media has created so many forms of media that
those who follow blogs, Twitter friends, Facebook friends, MySpace friends, and other
media outlets can easily find themselves overloaded when trying to keep up with
“traditional media,” such as email, print publications, and instant messaging (Reuben,
2008). Finally, anyone can create an account for an institution. For example, Facebook,
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MySpace, Twitter, and YouTube do not do background checks on individuals wanting to
create an account with a college name (Reuben, 2008). Therefore, if an institution does
not reserve the school name, someone else may, whether it is an unassuming staff
member with good intentions or a disgruntled student (Reuben, 2008).
Some studies investigated the effectiveness of the use of social networking sites
on college students’ academic lives. One study related to college students’ feelings about
having their professors on Facebook (Hewitt & Forte, 2006), and another looked at how a
faculty presence on Facebook impacts student motivation, affective learning, and
classroom climate (Mazer, Murphy, & Simonds, 2007). Both studies indicated that
college students liked having professors join them on Facebook. A few studies
investigated activities on which college students spend the most amount of time when on
social networking sites. The findings of the National School Board Association (2007)
indicated that 60% of the college respondents talked about education topics, and 50% of
the students talked particularly about schoolwork by using social networking sites.
Salaway, Borreson, and Nelson’s (2008) study of US college students (ages 18-25)
indicated 85% of college students spent an average of 19.6 hours per week on online
network sites (primarily Facebook) for work, school, or recreational activities. Younger
respondents reported spending more time on social networking sites than older
respondents.
A study with 483 first-year female college students from a college in the
northeastern US found that they spend close to 12 hours a day using social media. The
study’s findings reported that social media had a negative effect on GPA (Pew Research
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Internet, 2014). However, it was determined that music and newspaper reading, unlike
other forms of social media, are beneficial to student GPA (Pew Research Internet, 2014).
Social Networking and Student Involvement
There is a great amount of professional and academic interest in the effects of
social media on college student development, involvement, engagement, and success
(Abramson, 2011). Similar studies have found a number of relationships between
technology use and involvement. In a study using data from the National Survey of
Student Engagement (NSSE), Chen (2010) found significant correlations between the use
of educational technology and student involvement. While these studies have made
important contributions to the research on technology involvement, they have been
limited by either their measurement of involvement (single variables) or their scope
(cross-sectional).
Junco (2011) discussed student use and involvement with Facebook. Junco (2011)
adapted existing premises of student involvement to an online context. Involvement
refers to the investment of physical and psychological energy. By this definition,
according to Junco (2011), evidence abounds that students are highly involved with
Facebook. For instance, as reported in Heiberger and Harper (2008), almost half of the
100 million active Facebook users are members of a college network. Involvement occurs
along a continuum. This tenant states that “students will invest varying amounts of
energy” in different areas (Pascarella & Terenzini, 2005, p. 53). This concretely means
that some students are more engaged online than others, while some do not use social
media at all. “Involvement has both quantitative and qualitative features” (Pascarella et
al., 2005, p. 53). This point references the fact that students can spend a great deal of time
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using Facebook (quantitative feature) and may have different levels of engagement and
are involved in a wide variety of activities on the platform (qualitative features).
Heiberger & Harper’s (2008), study showed that students spend an average of one to two
hours a day on Facebook, logging in an average of three times per day. Qualitative
features, on the other hand, have not been examined in depth by researchers but refer to
how specific Facebook activities add to (or subtract from) college students’ lives and
experiences. The amount of student learning and development associated with an
educational program is directly related to the quality and quantity of student engagement
in that program (Pascarella et al., 2005). This tenant claims that students will develop in
proportion to the amount of time spent and nature of their involvement in an activity
(Astin, 1984). It is possible that Facebook use is correlated to college students’ social,
cognitive, or academic development, as well as to real-world student engagement in some
tangible ways. Such relationship might be revealed as either positive or negative. The
effectiveness of any educational practice is directly related to the ability of that practice
to increase student involvement (Pascarella et al., 2005). Astin (1984) stated that
programs and services that colleges offer should be assessed in terms of their ability to
induce greater student involvement. In an online context, this means that if Facebook
indeed increases engagement, it is possible for Facebook to be used in educationallyrelevant ways to improve student academic outcomes.
Junco (2011) claims that Facebook offers college students ample opportunities for
extracurricular activities, peer group interactions, social integration, and faculty-staff
interactions. Involvement with Facebook may therefore help or hinder a student’s
academic performance, integration, and connection with his/her college community.
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Another concept that can be helpful in understanding social media use among college
students is that of critical engagement (Martínez-Alemán, 2014). The authors argue that
scholars must scrutinize traditional definitions of student involvement, particularly when
studying the college experiences of certain sub-groups of students such as first-generation
college students.
Social Media and Social Networking Updates
According to Greenwood, Perrin, and Duggan (2016), the Pew Research Center is
a neutral statistic tank that informs the public about the issues, attitudes and trends
shaping America and the world. It does not take policy positions. The Center conducts
community opinion surveys, demographic investigation, content analysis and other datadriven social science investigation. It studies U.S. politics and policy; journalism and
media; internet, science and technology; religion and public life; Hispanic trends; global
attitudes and trends; and U.S. social and demographic trends. All the center’s reports are
available at www.pewresearch.org. The Pew Research Center is a subsidiary of the Pew
Charitable Trusts, its primary funder.
Over the past era, the Pew Research Center has documented the extensive ways in
which Americans use social media and social networks to seek out facts and interact with
others. In addition to measuring the general effect and meaning of social media, the
Center has also tracked the specific sites and platforms that users turn to in the course of
living their social lives online since 2012 (Greenwood et al., 2016). According to Duggan
and Smith (2014), the Social Media Update 2013 survey is based on data from telephone
interviews conducted by Princeton Survey Research Associates International from
August 7 to September 16, 2013, among a sample of 1,801 adults, age 18 and older.
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Telephone interviews were conducted in English and Spanish by landline (901) and cell
phone (900, including 482 without a landline phone). For results based on the total
sample, one can say with 95% confidence that the error attributable to sampling is plus or
minus 2.6 percentage points. For results based on Internet users (n=1,445), the margin of
sampling error is plus or minus 2.9 percentage points.
When Pew Research Center began tracking social media adoption in 2005, just
5% of American adults used at least one of these platforms. By 2011 that share had risen
to half of all Americans, and today 69% of the public uses some type of social media.
The Pew Research Center (2016) conducted a national survey of 1,520 adults from March
7-April 4, 2016 and found that Facebook continues to be America’s most popular social
networking platform by a substantial margin: Nearly 8 in 10 online Americans (79%)
now use Facebook, more than double the share that uses Twitter (24%), Pinterest (31%),
Instagram (32%) or LinkedIn (29%). On a total population basis (accounting for
Americans who do not use the internet at all), that means that 68% of all U.S. adults are
Facebook users, while 28% use Instagram, 26% use Pinterest, 25% use LinkedIn and
21% use Twitter.
In January 2018, Pew Research Center conducted a survey on which social media
platforms are most popular. The Pew Research Center (2018) study showed that
Facebook is the most-widely used of the major social media platforms, and its user base
is most broadly representative of the population as a whole. Smaller shares of Americans
use social media sites such as Twitter, Pinterest, Instagram, Snapchat, YouTube and
LinkedIn.
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Summary
Social media is broadly used across colleges and universities. Despite the lack of
research on the topic, community colleges are also finding ways to use social media to
reach out to their students, alumni, and the broader community. Most importantly,
community colleges are also creating opportunities for current and future students to use
social media in educational practice and learning. Investigators are finding ways to
conduct systematic research that illustrates the role social media plays in community
colleges and among the students and communities they serve (Rios-Aguilar et al., 2012).
Social media and social networks can serve as a cost-efficient instrument for educators to
use, as well as an effective tool to supplement and enhance the delivery of course
material and development of important intellectual skills (Abe & Jordan, 2013).
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CHAPTER III
METHODOLOGY
Overview of Chapter
This chapter presents the methodology and research procedures that were used to
collect the data for this study. The purpose of this study was to explore the community
college students’ perceptions on the use and effects of social media and social networking
sites as educational tools. This chapter is divided into the following sections: research
questions, research design, research site, population, instrumentation, data collection and
data analysis.
Research Questions
The following four research questions were used to guide this study.
1.

To what extent do students use social media and social networking sites?

2.

What is the relationship, if any, between the use of social media and social
networking sites by select student demographics?

3.

What is the relationship, if any, between the effects of using social media
and social networking sites by select demographics?

4.

What are the perceptions of community college students about the effects
of the use of social media and social networking sites on their active
learning skills.
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Research Design
This study was quantitative in design, and a descriptive research methodology
was used. Descriptive research enabled the researcher to address the research questions.
Descriptive research is described as a research method used to gather data in order to
answer questions pertaining to the opinions or perceptions of individuals on a given
subject (Gay & Mills, 2016). According to Gay and Mills (2016), descriptive research is
also ideal when collecting information dealing with beliefs, attitudes, behaviors, and the
makeup of a group. For this reason, descriptive research was selected as the methodology
for examining the students’ perceptions of using social media and social networking sites
as an educational tool.
With this design, the researcher can examine differences in perception and
existing differences in the behavior or status of groups or individuals (Gay & Mills,
2016). In other words, established groups are already different on some variable, and the
researcher tries to identify where the differences exists.
Research Site
A large community college in the state of Mississippi was chosen for this study.
This community college is a comprehensive educational institution accredited by the
Commission on Colleges of the Southern Association of Colleges and Schools. This
community college serves students in academic, career/technical, workforce, secondary
and adult education programs each year. Since the early 1900s, this college has provided
quality educational programs that are convenient and affordable. With multiple locations,
this community college draws students from more than 70 Mississippi counties. This
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community college was chosen because of its utilization of social media in its educational
programs.
Population
The population for this study was currently enrolled students at one of the
multiple locations who were freshman and sophomore students. This location has a mix
of traditional and non-traditional students. The campus is a commuter campus that
serviced approximately 1,831 students during the spring 2018 semester. According to the
community college spring enrollment records, there were 581 academic students, 541
career/technical students and 709 non-declared majors. Of the 1, 831 students, 201
students responded to the survey. The respondents in this study were gathered by using a
convenience sampling of students enrolled in academic core courses and electives or
career and technical programs of study during the spring 2018 semester.
Instrumentation
The instrument that was used for this research was a modified version of the
Social Media Updates Survey (Pew Research Center, 2016). The investigator obtained
permission from the survey’s authors to use their survey (Appendix A). The authors did
not report any validity or reliability tests performed on the survey tool prior to use.
Despite using an unvalidated tool, the survey was carefully reviewed by the researcher’s
committee. The Community College Students’ Perceptions of Social Media and Social
Networking survey (Appendix B) included the following three sections and was
administered to currently enrolled academic and career/technical students: Section A:
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Demographics; Section B: Students’ perceptions regarding Use of Social Media and
Social Networking; and Section C: Students’ perceptions regarding the effects of that use.
Section A: Demographic, consisted of five items that gathered participants’
demographic information of age, gender, program of study path, race/ethnicity and social
economics. Section B: Students’ Perceptions Regarding Use of Social Media and Social
Networking, consisted of six items that collect measures of students’ utilization of social
media and social networking sites. The items for this section included three Likert Scale
items and three structured items. Section C: Students’ Perceptions Regarding the Effects
of Social Media and Social Networking Use, consisted of five Likert Scale items that
collect measures of students’ perception of social media and social networking effects on
students’ use. The Likert Scale that was used is a 4-point scale with the following choices
and values: strongly disagree (1 point), disagree (2 point), agree (3 point) and strongly
agree (4 point) to answer the items.
Data Collection
Upon approval from the Institutional Review Board (IRB) – IRB-17-677 of
Mississippi State University (Appendix C), Mississippi Community and Junior College
Council on Institutional Research and Effectiveness, and the Institutional Research
department of the participating institution, the study was conducted. The Community
College Students’ Perceptions of Social Media and Social Networking survey was
administered to currently enrolled academic and career/technical students.
The participants received a packet containing a cover letter explaining the purpose
of the study, information on confidentiality, and a participant’s consent form. The
students were informed that participation was voluntary. The researcher read the
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information contained in the package with the participants. After reading the information,
participants signed the consent form by the act of completing the survey. The researcher
allowed participants 10 to 15 minutes time to complete the survey. The surveys were
collected by the researcher and placed in a document folder to be analyzed. The
researcher collected data from classes that meet on Monday and Wednesday and Tuesday
and Thursday during the spring 2018 semester. The researcher completed all data
collection one week after the initial dissemination of the survey.
Data Analysis
The data were analyzed using Statistical Package for the Social Sciences version
24 for Windows. The researcher used a descriptive statistical analysis, using frequencies
and percentages, to answer Research Questions 1 about how students perceived and
utilized social media and social networking. Chi-Square statistical analysis was used to
answer Research Questions 2 and 3, to examine the relationship, if any, between in use
and effects of social media based on select students’ demographics. The Chi-square test is
a type of analysis that is used to test whether or not there is a significant difference
between the groups under investigation (Gay & Mills, 2016). Research Question 4 uses a
descriptive statistical analysis, using frequencies and percentages, to answer perceptions
of community college students’ effects of the use of social media and social networking
websites on their active learning skills.
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CHAPTER IV
RESULTS
This chapter is a presentation of the results of the analyses that were computed to
address the problem of the study and respond to the research questions. The purpose of
this study was to explore the community college students’ perceptions on the use and
effects of social media and social networking sites as well as any differences in
perceptions based on students’ demographic characteristics. The following four research
questions were developed to respond to the problem of the study:
1.

To what extent do students use social media and social networking sites?

2.

What is the relationship, if any, between the use of social media and social
networking sites by select student demographics?

3.

What is the relationship, if any, between the effects of using social media
and social networking sites by select demographics?

4.

What are the perceptions of community college students about the effects
of the use of social media and social networking sites on their active
learning skills.
Demographic Data

The tables that follow present the results of the analyses that were computed.
Table 1 is a presentation of the frequency counts for selected variables. Of 201
respondents, 15.4% of the students were 18-19 years old, 25.4% were 20-21 years old,
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11.9% were 22-24% years old, and 46.8% were 25 years old or older. The participants’
gender in this study indicated that there were (81.6%) female and (18.4%) male. Most
respondents in this study were career technical education students (57.7%). The most
common racial/ethnic groups were African-American/Black (87.1%) and the least
common racial/ethnic group were Hispanic/Latino (.5%). All students enrolled at the
community college at the time of the study were asked to participate; 201 students
volunteered to participate, and the data from those 201 respondents were used for this
study.
Table 1
Frequency Counts for Selected Demographic Variables

Variable

Category

%

n

Age Group
Under 18
18-19
20-21
25+

1
31
51

.5
15.4
25.4

Female
Male

71
16

81.6
18.4

Academic
Career Technical

85
116

42.3
57.7

African-American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

175
3
1
6
16

87.1
1.5
.5
3.0
8.0

Gender

Program of Study

Race/Ethnicity

(N=201)
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Table 2 is a presentation of the responses of the community college students who
participated in this study about whether they qualified for or received Pell Grants. As
seen in the table, 80.6% of the students qualified for or received Pell Grants. There was a
significant difference in the frequencies and percentage of students who received Pell
Grants.
Table 2
Qualify for/or Receive Pell Grant

Yes
No
Total

Frequency
162
39
201

Percentage
80.6
19.4
100.0

Research Question 1
Research question 1 asked: “To what extent do students use social media and
social networking sites?” The data in Tables 3, 4 and 5 serve to address this research
question. To answer this question a descriptive test was administered to examine survey
items 7-11 with four select student demographic factors (age, gender, program of study,
and race/ethnicity). Table 3 is a presentation of the responses of the community college
students who participated in this study regarding their use of social media. As seen in
table 8, 71.6% of the students were using social media more often, 18.9% of them were
using social media often, 6.0% of them seldom used social media, and 3.5% of them
never used social media. The data revealed that students mostly used mobile
devices/tablets (86.6%) to access social media followed by 49.3% laptop usage. The
preferred social media and social networking websites were “Facebook” (73.6%),
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“YouTube” (59.7%), “Instagram” (58.2%) and “SnapChat” (49.3%). The least preferred
social media and social networking websites were “Pinterest” (18.4%) and “LinkedIn”
(11.9%). When asked about changes in importance of social networking for them
personally, 43.3% reported that the importance “less important” than last year.
Table 3
Frequency Counts for Perceptions Regarding Use Variable
Variable
Use of Social Media

Category

n

%

More Often
Often
Seldom
Never

144 71.6
38 18.9
12 6.0
7 3.5

Desktop
Laptop
Mobile Device (phone, tablet)

60 29.9
99 49.3
174 86.6

Facebook
LinkedIn
Twitter
Instagram
Pinterest
YouTube
SnapChat

148
24
49
117
37
120
99

Access Social Media

Preferred Social Media
websites
73.6
11.9
24.4
58.2
18.4
59.7
49.3

Importance Compared to
Last Year
More Important
Less Important
As Important
I have used social networking sites less
than one year
Missing
(N=201)
Note: Participants were allowed to endorse multiple responses
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56 27.9
87 43.3
46 22.9
8 4.0
4

2.0

Table 4 is a presentation of the responses of the community college students who
participated in this study regarding the format of their college courses taken. As seen in
the table, 54.7% of the students took face-to-face courses only, and 45.3% of them took a
combination of both face-to-face courses and online courses.
Table 4
Format of College Courses Taken

Face-to-face only

Frequency
110

Percentage
54.7

Mixture of Both
Total

91
201

45.3
100.0

Table 5 displays the frequency counts for the student’s social media interaction
partners sorted by the highest frequency. The most common were “close friends”
(82.6%), “family” (65.7%), and “classmates” (54.7%). The least common was
“professors/teachers” (21.9%).
Table 5
Frequency Counts for Social Media Interaction Partner Sorted by Highest Frequency

Interaction Partner

n

%

10a. Close Friends

166

82.6

10d. Family

132

65.7

10b. Classmates

110

54.7

10e. Boy/girlfriend/spouse/significant other

79

39.3

10f. Co-workers

73

36.3

10c. Professor/teacher

44

21.9

(N=201)
Note: Participants were allowed to endorse multiple interaction partners
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Research Question 2
Research question 2 asked: “What is the relationship, if any, between the use of
social media and social networking sites by select student demographics?” To answer this
question a Chi-Square test was administered to examine survey items 7-11 with four
select student demographic factors (age, gender, program of study, and race/ethnicity).
Tables 6-10 study age, tables 11-15 (gender), tables 16-20 (program of study), and tables
21-25 (race/ethnicity).
Table 6 shows the Pearson chi-square results and indicates that there was a
significant difference in the use of social media based on age (x2 = 32.120, df =12,
N=201, p= .05). The results indicate that participants in the 25+ age group used social
media more often than the other groups
Table 6
Chi-Square Test-Age - Use of Social Media
Do you ever social media?
More
Often

Age

Total

Total

Often Seldom Never

1819

22

7

2

0

31

2021

39

8

3

1

51

2224

18

4

2

0

24

25+

65
144

19
38

5
12

5
7

94
201
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Pearson ChiSquare
x2

df

32.120

12

Sig. (2sided)
.001

Table 7 shows the Pearson chi-square results responses about whether they access
social media using desktop, laptop, or mobile device (tablet/phone) based on age (x2 =
1.515, df =4, N=201, p= .05). The results indicate that there was no significant
difference in the students’ responses about whether they access social media using
desktop, laptop, or mobile device (tablet/phone) based on age.
Table 7
Chi-Square Test: Age - Access Social Media
Age

Yes No

Pearson Chi- df
Square
x2

Sig(2sided)

Desktop
Under
18
18-19
20-21
22-24
25+

0

1

9
13
7
31

22
37
17
60

0

1

12
23
9
55

19
27
15
36

1

0

30
44
21
78

1
6
3
13

1.515

4

.824

8.363

4

.079

2.901

4

.575

Laptop
Under
18
18-19
20-21
22-24
25+
Mobile Device
(Tablet/phone)
Under
18
18-19
20-21
22-24
25+
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Table 8 shows the Pearson chi-square results responses about their most
frequently used social media website based on age (x2 = 14.231, df =4, N=201, p= .05).
The results indicate that a larger number of students age 25 and over used Facebook than
students in the other categories. There was a significant difference in the students’
responses about whether they use Twitter based on age. A larger percentage of students
25 years old and older do not use Twitter. As seen in the table, there was a significant
difference in the students’ responses about whether they use Instagram based on age. A
larger percentage of students 25 years old and older do not use Instagram. There was a
significant difference in the students’ responses about whether they use YouTube based
on age. A larger percentage of students 25 years and older indicted that they did not use
YouTube. As seen in the table, there was a significant difference in the students’
responses about whether they use SnapChat based on age. A larger percentage of students
25 years and older indicted that they did not use SnapChat.
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Table 8
Chi-Square Test: Age – Preferred Social Media
Age

Yes

No

Pearson ChiSquare

df

Sig(2sided)

Under 18
18-19
20-21
22-24
25+

0
20
36
14
78

1
11
14
10
13

14.231

4

.007

Under 18
18-19
20-21
22-24
25+

0
4
5
3
12

1
27
45
21
79

.464

4

.977

Under 18

0

1

13.306

4

.010

18-19
20-21
22-24
25+

12
17
8
12

19
33
16
79

Under 18
18-19
20-21
22-24
25+

0
24
39
15
39

1
7
11
9
52

23.230

4

.004

Under 18
18-19
20-21
22-24
25+

0
6
9
5
17

1
25
41
19
74

.325

4

.988

Under 18
18-19
20-21
22-24
25+

0
18
37
20
45

1
13
13
4
46

15.350

4

.004

Under 18
18-19
20-21
22-24
25+

0
21
39
12
26

1
10
11
12
65

32.293

4

.000

Facebook

LinkedIn

Twitter

Instagram

Pinterest

YouTube

SnapChat

Table 9 shows the Pearson chi-square results of students’ responses to who they
are interacting with on social media based on age (x2 =12.303, df =4, N=201, p= .05).
The results indicate that there was a significant difference in the students’ responses
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about whether they use social media to interact with close friends based on age. A larger
percentage of students 25 years and older indicted that they did not use social media to
interact with close friends. There was a significant difference in the students’ responses
about whether they use social media to interact with their
boy/girlfriend/spouse/significant other based on age. More students in the 25 years and
older category did not use social media to interact with their
boy/girlfriend/spouse/significant other. As seen in the table, there was a significant
difference in the students’ responses about whether they use social media to interact with
co-workers based on age. More students in the 25 years and older category did not use
social media to interact with their co-workers.
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Table 9
Chi-Square Test: Age –Interaction
Age

Yes

No

Pearson Chi-Square
x2

df

Sig(2-sided)

Under 18
18-19
20-21
22-24
25+

0
29
46
18
73

1
2
4
6
18

12.303

4

.015

Under 18
18-19
20-21
22-24
25+

0
16
28
15
51

1
15
22
9
40

1.923

4

.750

Under 18
18-19
20-21
22-24
25+

0
7
11
3
23

1
24
39
21
68

2.084

4

.720

Under 18
18-19
20-21
22-24
25+

0
20
37
12
63

1
11
13
12
28

6.567

4

.161

Under 18
18-19
20-21
22-24
25+

0
17
27
9
26

1
14
23
15
65

12.598

4

.013

Under 18
18-19
20-21
22-24
25+

1
12
16
8
36

0
19
34
16
55

2.670

4

.614

Close Friends

Classmates

Professor/Teacher

Family

Co-workers

Table 10 shows the Pearson chi-square results about the overall importance of
social networking sites based on age (x2 =29.292, df =12, N=201, p= .05). The results
indicate that there was a significant difference in the importance of social networking
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sites based on age. Participants in the 25+ age group believed that social networking sites
were more important than a year ago, followed by those in the 20-21 age group and those
in the 22-24 age group.
Table 10
Chi-Square Test-Age - Importance of Social Networking Sites
Thinking about the impact of social networking Total Pearson df Sig.
sites on your life overall, would you say that
Chi(2over the last year social networking sites have
square
sided)
2
become more important to you, less important to
x
you, or that they are about as important as they
were a year ago?
More
Less
As
Important important important

I have used
social
networking
sites less than
one year

under
18

0

0

0

1

1

1819

7

17

7

0

31

Age 2021

15

21

13

1

50

2224

8

12

3

1

24

25+

26
56

37
87

23
46

5
8

91
197

Total

29.292 12

.004

Table 11 shows the Pearson chi-square results about the male and female
students’ responses about whether they use social based on gender (x2 = 8.683, df =12,
N=201, p= .05). The results indicate that there was a significant difference in the
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students’ responses about whether they use social media. Females use social media more
often than males.
Table 11
Chi-Square Test--Gender - Use of Social Media
Do you ever use social media? Total

More
Often
Gender
Total

Pearson ChiSquare
x2

df

Sig. (2sided)

Often Seldom Never

Female

107

31

9

2

149

Male

37
144

7
38

3
12

5
7

52
201

8.683 3

.034

Table 12 shows the Pearson chi-square results about students’ access to social
media using desktop, laptop, or mobile device (tablet/phone) based gender. The results
indicate that there was no significant difference in the students’ access to social media
using desktop, laptop, or mobile device (table/phone) based on gender.
Table 12
Chi-Square Test: Gender - Access Social Media
Yes

No

Pearson Chi-Square
x2

df

Sig(2-sided)

Desktop
Female
Male

46
14

101
36

.191

1

.662

79
20

68
30

2.818

1

.093

129
45

18
5

.182

1

.669

Laptop
Female
Male
Mobile Device (Tablet/phone)
Female
Male
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Table 13 shows the Pearson chi-square results about most frequently used social
media website based on gender. The results indicate that there was no significant
difference in the male and female students’ responses about their most frequently used
social media and social networking websites.
Table 13
Chi-Square Test: Gender – Preferred Social Media
Yes

No

Pearson ChiSquare
x2

df

Sig(2sided)

Facebook
Female
Male

113
35

34
15

.943

1

.332

LinkedIn
Female
Male

17
7

130
43

.207

1

.649

Twitter
Female
Male

35
14

112
36

.351

1

.554

Instagram
Female
Male

91
26

56
24

1.518

1

.218

Pinterest
Female
Male

31
6

116
44

2.020

1

.155

YouTube
Female
Male

88
32

59
18

.268

1

.605

SnapChat
Female
Male

76
23

74
27

.485

1

.486
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Table 14 shows the Pearson chi-square results about students’ responses to who
they are interacting with on social media based on gender.

The results indicate that

there was a significant difference in the male and female students’ responses about
whether they use social media to interact with family (x2 = 6.824, df =1, N=201, p= .05).
More females than males used social media to interact with family.
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Table 14
Chi-Square Test: Gender - Preferred Social Media
Yes No

Pearson Chi- df
Square
x2

Sig(2sided)

Close Friends
Female
Male

122
44

25
6

.705

1

.401

83
27

64
23

.092

1

.762

36
8

111
42

1.550

1

.213

106
26

41
24

6.824

1

.009

62
17

85
33

1.039

1

.308

58
15

89
35

1.430

1

.232

Classmates
Female
Male
Professor/Teacher
Female
Male
Family
Female
Male
Boy/Girlfriend/Spouse/Significant
Other
Female
Male
Co-workers
Female
Male

Table 15 shows the Pearson chi-square results of the male and female students’
perceptions about the impact of social networking sites on their life. They responded to
the question: “overall, would you say that over the last year social networking sites have
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become more important to you, less important to you, or that they are about as important
as they were a year ago." The results indicate that there was no significant difference in
the students’ responses about the impact of social networking sites on their life based on
gender (x2 = 1.032, df =3, N=201, p= .05).
Table 15
Chi-Square Test- Gender * Social Networking Sites More Important Than a Year Ago
Thinking about the impact of social
Total Pearson df Sig.
networking sites on your life overall, would
Chi(2you say that over the last year social
Square
sided)
2
networking sites have become more
x
important to you, less important to you, or
that they are about as important as they were
a year ago?
More
Less
As
I have used
Important important important
social
networking
sites less
than one
year
Female
43
66
33
5 147 1.032 3 .794
Gender
Male
13
21
13
3
50
Total
56
87
46
8 197

Table 16 shows the Pearson chi-square results of the students use of social media
based on program of study. The results indicate that there was no significant difference in
the students’ use of social media based on program of study (x2 = .577, df =3, N=201, p=
.05).
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Table 16
Chi-Square Test- Program of Study - Use of Social Media
Do you ever use social media? Total

Academic
Program of
Career
Study
Technical
Total

More Often Seldom Never
Often
62
16
5
2
82
22
7
5
144

38

12

7

85
116

Pearson df Sig. (2Chi-Square
sided)
2
x
.577 3

.902

201

Table 17 shows the Pearson chi-square results of the responses about whether
they access social media using desktop, laptop, or mobile device (tablet/phone) based on
program of study. The results indicate that there was a significant difference in the
students’ access to social media using desktop. More students from academic programs
accessed social media sites using desktop (x2 =7.476, df =1, N=201, p= .05). As seen in
the table, there was no significant difference in the students’ access to social media using
laptop or mobile devices (phone, tablet). More students from career technical education
accessed social media using mobile devices (phone, tablet) (x2 =2.212, df =1, N=201, p=
.05).
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Table 17
Chi-Square Test: Program of Study - Access Social Media
Yes

No

Pearson ChiSquare
x2

df

Sig(2-sided)

34
26

49
88

7.476

1

.006

44
55

39
59

.436

1

.509

70
104

13
10

2.212

1

.137

Desktop
Academic
Career Technical
Laptop
Academic
Career Technical
Mobile Device (Tablet/phone)
Academic
Career Technical

Table 18 shows the Pearson chi-square results of academic program and career
technical program students’ responses about responses. The results indicate that there
was a significant difference in the academic program and career technical program
students’ responses about whether they use LinkedIn (x2 =6.47, df =1, N=201, p= .05). A
larger percentage of career technical students did not use LinkedIn.
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Table 18
Chi-Square Test: Program of Study – Preferred Social Media
Yes

No

Pearson ChiSquare

df

Sig(2-sided)

x2

Facebook
Academic
Career Technical

64
84

19
30

.301

1

.583

16
8

67
106

6.47

1

.009

23
26

60
88

.618

1

.432

48
69

35
45

.145

1

.704

17
20

66
94

.272

1

.602

54
66

29
48

1.036

1

.309

40
59

43
55

.244

1

.622

LinkedIn
Academic
Career Technical
Twitter
Academic
Career Technical
Instagram
Academic
Career Technical
Pinterest
Academic
Career Technical
YouTube
Academic
Career Technical
SnapChat
Academic
Career Technical

Table 19 shows the Pearson chi-square results of academic program and career
technical program students’ responses to who they are interacting with on social media.
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The results indicate that there was no significant difference in academic and career
technical program students’ responses to who they are interacting with on social media.
Table 19
Chi-Square Test: Program of Study –Interaction
Yes

No

Pearson ChiSquare
x2

df

Sig(2sided)

68
98

15
16

.590

1

.442

53
57

30
57

3.739

1

.053

22
22

61
92

1.438

1

.230

58
74

25
40

.536

1

.464

37
42

46
72

1.197

1

.274

36
37

47
77

2.454

1

.117

Close Friends
Academic
Career Technical
Classmates
Academic
Career Technical
Professor/Teacher
Academic
Career Technical
Family
Academic
Career Technical
Boy/Girlfriend/Spouse/Significant
Other
Academic
Career Technical
Co-workers
Academic
Career Technical
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Table 20 shows the Pearson chi-square results of the students’ perceptions about
the impact of social networking sites on their life overall. They responded to the question
“would you say that over the last year social networking sites have become more
important to you, less important to you, or that they are about as important as they were a
year ago”? The results indicate there was a significant difference in the students’
perception about whether over the last year social networking sites have become more
important to them, less important to them, or that they are about as important as they
were a year ago based on program of study (x2 =9.644, df =3, N=201, p= .05). More
students enrolled in academic programs think it had more impact, while more students in
career technical programs think it was less important, and more students in career
technical program believe it is about the same.
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Table 20
Chi-Square Test- Program of Study * Social Networking Sites More Important Than a
Year Ago
Thinking about the impact of social networking

Total Pearson

df Sig.

sites on your life overall, would you say that over

Chi-

(2-

the last year social networking sites have become

Square

sided)

2

x

more important to you, less important to you, or
that they are about as important as they were a
year ago?

More
Less
As
I have used
Importa important important social
nt
networking
sites less
than one
year
Program Academic 32
of Study Career
24
Technical
Total
56

30

16

5

83

57

30

3

114

87

46

8

197

9.644

3 .022

Table 21 shows the Pearson chi-square results of the students’ responses about
whether they ever use social media based on race study. As seen in the table, there was a
significant difference in the students’ responses about whether they ever use social media
based on race (x2 =23.489, df =12, N=201, p= .05). More African Americans reported
that they have increased their use of social media from a year ago.
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Table 21
Chi-Square Test - Race - Use and Social Media
Do you ever use social
media?

Total

Pearson
ChiSquare
x2

df Sig. (2sided)

More Often Seldom Never
Often
African
American/Black

129

32

9

5

175

Asian/Pacific
Race Islander
Hispanic/Latino

0

3

0

0

3

1

0

0

0

1

Multiracial

5

1

0

0

6

9
144

2
38

3
12

2
7

16
201

White/Caucasian
Total

23.489 12

.024

Table 22 shows the Pearson chi-square results of the students’ perceptions about
access to social media using desktop, laptop, or mobile device (tablet/phone) based
race/ethnicity. As seen in the table, there was a significant difference in the students’
access to social media using desktop (x2 =4.318, df =4, N=201, p= .05). More students
from academic programs accessed social media sites using desktop.
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Table 22
Chi-Square Test: Race/Ethnicity - Access Social Media
Yes

No

Pearson ChiSquare
x2

df

Sig(2-sided)

51
1
0
4
4

121
2
1
2
11

4.318

4

.365

87
0
0
5
7

85
3
1
1
8

6.752

4

.150

152
2
1
6
13

20
1
0
0
2

2.330

4

.675

Desktop
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
Laptop
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
Mobile Device (Tablet/phone)
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

Table 23 shows the Pearson chi-square results of the students’ responses about
their most frequently used social media website. As seen in the table, there was a
significant difference in the students’ responses about whether they use YouTube based
on race (x2 =14.640, df =4, N=201, p= .05).
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Table 23
Chi-Square Test: Race/Ethnicity – Preferred Social Media
Yes

No

Pearson Chi-Square

df

Sig(2-sided)

126
2
1
6
13

46
1
0
0
2

3.824

4

.430

20
0
0
3
1

152
3
1
3
14

9.052

4

.060

43
0
0
3
3

129
3
1
3
12

106
0
1
4
6

66
3
0
2
9

7.898

4

.095

29
0
0
3
5

143
3
1
3
10

7.257

4

.123

x2

Facebook
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
LinkedIn
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
Twitter
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
Instagram
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
Pinterest
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian
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Table 23 (Continued)
YouTube
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

110
0
1
5
4

62
3
0
1
11

14.640

4

.006

88
1
1
4
5

84
2
0
2
10

3.755

4

.440

SnapChat
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

Table 24 shows the Pearson chi-square results of the students’ responses to who
they are interacting with on social media.

The results indicate that there was a

significant difference in the students’ responses about whether they use social media to
interact with family based on race (x2 =11.842, df =4, N=201, p= .05). About half of the
African American students did not use social media to interact with family.

83

Table 24
Chi-Square Test-Race/Ethnicity–Interaction
Yes

No

Pearson Chi-Square
x2

df

Sig(2-sided)

Close Friends
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

146
1
1
6
12

26
2
0
0
3

7.431

4

.115

Classmates
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

99
1
0
5
5

73
2
1
1
10

7.007

4

.136

Professor/Teacher
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

38
0
0
4
2

134
3
1
2
13

8.655

4

.070

Family
African American/Black
Asian/Pacific Islander
Hispanic/Latino

119
1
0

53
2
1

11.842

4

.019*

Multiracial
White/Caucasian

6
6

0
9

Boy/Girlfriend/Spouse/Significant Other
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

71
0
0
4
4

101
3
1
2
11

5.667

4

.225

Co-workers
African American/Black
Asian/Pacific Islander
Hispanic/Latino
Multiracial
White/Caucasian

62
0
0
4
7

110
3
1
2
8

5.279

4

.260
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Table 25 shows the Pearson chi-square results of the students’ responses about the
impact of social networking sites on your life overall based on race. They responded to
the question “would you say that over the last year social networking sites have become
more important to you, less important to you, or that they are about as important as they
were a year ago?” As seen in the table, there was no significant difference in the students’
responses about the impact of social networking sites on your life overall.
Table 25
Chi-Square Test- Race - Social Networking Sites More Important than They Were a Year
Ago
Thinking about the impact of social networking

Total Pearson df

Sig.

sites on your life overall, would you say that

Chi-

(2-

over the last year social networking sites have

Square

sided)

become more important to you, less important to

x

2

you, or that they are about as important as they
were a year ago?
More

Less

As

I have used

Important important important social
networking
sites less
than one year

African
American/Black

52

77

37

Asian/Pacific
Race Islander
Hispanic/Latino

0

2

0

1

3

0

0

1

0

1

Multiracial

1

3

1

1

6

3
56

5
87

7
46

White/Caucasian
Total

85

6 172 19.785 12 .071

0 15
8 197

Research Question 3
Research question 3 asked: “What is the relationship, if any, between the effects
of using social media and social networking sites by select demographics?” To answer
this question a Chi-Square test was administered to examine survey items 12-16 with four
select student demographic factors (age, gender, program of study, and race/ethnicity).
Table 26 study age, table 27 (gender), table 28 (program of study), and table 29
(race/ethnicity).
Table 26 shows the Pearson chi-square results of the perception of the students
regarding the effects of social media use based on age; they responded to the following
questions: (1) The amount of time I spend on social media network sites has positively
affected my active learning; (2) Social networking sites help me academically in getting
educational materials for my assignments or projects in my class; (3) Social networking
sites are an effective tool for e-learning; (4) Social media site have positively affected my
GPA; and (5) Social networking sites have been effective in enhancing my active
learning skills? As seen in the table, there was no significant difference in the perceptions
of the students based on age.

86

Table 26
Chi-Square Test - Age: Students’ perceptions regarding the effects of social media use
Age

Strongly
Disagree

Disagree

Agree

Strongly
Agree

Pearson
ChiSquare
x2

df

Sig(2sided)

0

0

1

0

12.494

12

.407

5
8
1
17

13
23
13
29

13
15
9
35

0
0
1
10

0

0

1

0

8.485

12

.746

1
7
4
16

10
15
11
27

16
22
7
37

4
6
2
11

Under
18
18-19

0

0

1

0

2

7

18

4

9.659

12

.646

20-21
22-24
25+

5
6
11

13
8
20

25
9
45

7
1
15

Under
18
18-19
20-21
22-24
25+

0

0

1

0

9.636

12

.648

5
12
6
18

15
23
13
41

9
15
3
28

2
0
2
4

0

0

1

0

7.391

12

.831

2
9
4
15

15
22
13
33

12
16
6
37

2
3
1
6

Time Spent on Social
Media/social Networking
Sites positively affected my
active learning
Under
18
18-19
20-21
22-24
25+
Social Networking Sites
Used to Get Educational
Materials for Assignments
Under
18
18-19
20-21
22-24
25+
Social Networking Sites as
an Effective Tool for Elearning

Social Media Sites have
positively affected my GPA

Social Media Networking
Sites Effective in Enhancing
Active Learning Skills
Under
18
18-19
20-21
22-24
25+
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Table 27 shows the Pearson chi-square results of the perception of the students
regarding the effects of social media use based on gender; they responded to the
following questions: (1) The amount of time I spend on social media network sites has
positively affected my active learning; (2) Social networking sites help me academically
in getting educational materials for my assignments or projects in my class; (3) Social
networking sites are an effective tool for e-learning; (4) Social media site have positively
affected my GPA; and (5) Social networking sites have been effective in enhancing my
active learning skills? As seen in the table, there was no significant difference in the
perceptions of the students based on gender.
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Table 27
Chi-Square Test - Gender: Students’ perceptions regarding the effects of social media
use
Strongly
Disagree

Disagree

Agree

27
4

56
22

54
19

21
7

46
17

18
6

Strongly
Agree

Pearson
ChiSquare
x2

df

Sig(2sided)

10
5

3.394

3

.335

61
22

19
4

.918

3

.821

33
15

73
25

23
4

2.467

3

.481

34
7

65
27

41
15

7
1

3.018

3

.389

27
3

56
27

55
17

9
3

6.107

3

Time Spent on Social
Media/social Networking
Sites positively affected my
active learning
Female
Male
Social Networking Sites Used
to Get Educational Materials
for Assignments
Female
Male
Social Networking Sites as an
Effective Tool for E-learning
Female
Male

Social Media Sites have
positively affected my GPA
Female
Male

Social Media Networking
Sites Effective in Enhancing
Active Learning Skills
Female
Male
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.107

Table 28 shows the Pearson chi-square results of the perception of the students
regarding the effects of social media use based on program of study; they responded to
the following questions: (1) The amount of time I spend on social media network sites
has positively affected my active learning; (2) Social networking sites help me
academically in getting educational materials for my assignments or projects in my class;
(3) Social networking sites are an effective tool for e-learning; (4) Social media site have
positively affected my GPA; and (5) Social networking sites have been effective in
enhancing my active learning skills? As seen in the table, there was no significant
difference in the perceptions of the students based on program of study.
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Table 28
Chi-Square Test – Program of Study: Students’ perceptions regarding the effects of
social media use
Strongly
Disagree

Disagree Agree Strongly
Agree

Pearson df
ChiSquare

Sig(2sided)

x2

Time Spent on Social
Media/social
Networking Sites
positively affected my
active learning
Academic
Career Technical

14
17

28
50

32
41

9
6

3.411

3

.332

15
13

28
35

32
51

8
15

2.586

3

.460

10
14

21
27

39
59

13
14

.674

3

.879

15
26

37
55

26
30

5
3

2.441

3

.486

12
18

33
50

32
40

6
6

.710

3

Social Networking Sites
Used to Get Educational
Materials for
Assignments
Academic
Career Technical
Social Networking Sites
as an Effective Tool for
E-learning
Academic
Career Technical
Social Media Sites have
positively affected my
GPA
Academic
Career Technical
Social Media
Networking Sites
Effective in Enhancing
Active Learning Skills
Academic
Career Technical
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.871

Table 29 shows the Pearson chi-square results of the perception of the students
regarding the effects of social media use based on race/ethnicity; they responded to the
following questions: (1) The amount of time I spend on social media network sites has
positively affected my active learning; (2) Social networking sites help me academically
in getting educational materials for my assignments or projects in my class; (3) Social
networking sites are an effective tool for e-learning; (4) Social media site have positively
affected my GPA; and (5) Social networking sites have been effective in enhancing my
active learning skills? As seen in the table, there was no significant difference in the
perceptions of the students based on race/ethnicity.
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Table 29
Chi-Square Test – Race/Ethnicity: Students’ perceptions regarding the effects of social
media use
RACE/Ethnicity

Strongly
Disagree

Disagree

Agree

Strongly
Agree

African
American/Black
Asian/Pacific
Islander
Hispanic/Latino
Multiracial
White/Caucasian

28

70

60

14

0

1

2

0

0
1
2

0
4
3

1
1
9

0
0
1

African
American/Black
Asian/Pacific
Islander
Hispanic/Latino
Multiracial
White/Caucasian

25

53

73

21

0

1

2

0

0
1
2

1
4
4

0
1
7

0
0
2

African
American/Black
Asian/Pacific
Islander
Hispanic/Latino
Multiracial
White/Caucasian

23

38

86

25

0

0

3

0

0
1
0

1
3
6

0
2
7

0
0
2

Pearson
ChiSquare
x2

df

Sig(2sided)

9.407

12

.668

7.621

12

.841

13..014

12

.368

Time Spent
on Social
Media/social
Networking
Sites
positively
affected my
active
learning

Social
Networking
Sites Used to
Get
Educational
Materials for
Assignments

Social
Networking
Sites as an
Effective
Tool for Elearning
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Table 29 (Continued)
Social Media
Sites have
positively
affected my
GPA
African
American/Black
Asian/Pacific
Islander
Hispanic/Latino
Multiracial
White/Caucasian

37

79

48

8

1

1

1

0

0
1
2

0
4
8

1
1
5

0
0
0

African
American/Black
Asian/Pacific
Islander
Hispanic/Latino
Multiracial
White/Caucasian

27

72

62

11

0

1

2

0

0
1
2

0
4
6

1
1
6

0
0
1

5.610

12

.934

5.230

12

.950

Social Media
Networking
Sites
Effective in
Enhancing
Active
Learning
Skills

Research Question 4
Research question four asked: “What are the perceptions of community college
students about the effects of the use of social media and social networking sites on their
active learning skills.” To answer this question survey items 12-16 were used. When
asked the question regarding the amount of time spent on social media networking sites
positively affected my active learning 38.8% of the respondents disagree. Of the 201
respondents 41.3% agreed to social networking sites help them academically in getting
educational materials for assignments or projects in class and 48.8% agreed that social
networking sites are an effective tool for e-learning. As seen in the table, 45.8% disagree
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to social media sites having positively affected their GPA. When asked the question,
Social Media networking sites have been effective in enhancing my active learning skills
41.3% disagreed.
Table 30
Perceptions about the effects of the use of social media and social networking sites
Strongly Disagree

Disagree

Agree

Strongly Agree

Frequency

Percent

Frequency

Percent

Frequency

Percent

Frequency

Percent

Amount of time
spent on social
media networking
sites positively
affected my active
learning

31

15.4

78

38.8

73

36.3

15

7.5

Social
Networking sites
help me
academically in
getting
educational
materials for my
assignments or
projects in my
class

28

13.9

63

31.3

83

41.3

23

11.4

Social
Networking sites
are an effective
tool for e-learning

24

11.9

48

23.9

98

48.8

27

13.4

Social Media sites
have positively
affected my GPA

41

20.4

92

45.8

56

27.9

8

4.0

Social Media
networking sites
have been
effective in
enhancing my
active learning
skills

30

14.9

83

41.3

72

35.8

12

6.0
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Summary
Chapter four was a presentation of the results of the analyses that were computed
to address the problem of the study and respond to the research questions. This study
used data from 201 students to explore the perception of community college students
about the use of social media and social networking sites as educational tools. Research
Question 1 (use of social media and social networking sites) found that the most preferred
social media and social networking sites is Facebook (73.6%). Research Question 2
(relationship in use by demographics) found a significant difference in the importance of
social networking sites based on age. Participants in the 25+ age group believed that
social networking sites were more important than a year ago, followed by those in the 2021 age group and those in the 22-24 age group. Research Question 3 (relationship in
perception by demographics) found there was no significant difference in the students’
responses and Research Question 4 (perceptions regarding the effects of use) found
41.3% of the respondents agreed to social networking sites help them academically in
getting educational materials for assignments or projects in class and 48.8% agreed that
social networking sites are an effective tool for e-learning. In chapter five, these
findings will be compared to the literature, conclusions will be drawn and
recommendations will be suggested.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Introduction
This chapter is a presentation of the summary, conclusions, and
recommendations. The purpose of this study was to explore the community college
students’ perceptions on the use and effects of social media and social networking sites as
well as any differences in perceptions based on students’ demographic characteristics. A
large community college in the state of Mississippi was chosen for this study. This
community college is a comprehensive educational institution, accredited by the
Commission on Colleges of the Southern Association of Colleges and Schools. The
population for this study was currently enrolled students at one of the multiple locations
who were freshman and sophomore students. The participants selected for this study were
students who were enrolled in academic core course and electives or career and technical
programs of study during the spring 2018 semester. The instrument that was used for data
collection in this study was a modified version of the Social Media Updates Survey (Pew
Research Center, 2016).
Summary
The first chapter of this study provided background information on how social
media and social networks have become frequent in the day-to-day life of college and
university scholars. While both students and higher education institutions seem to be
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using social media more and more, there still exist massive challenges in trying to
comprehend the new dynamics made by social media in higher education, mostly for the
environment of community colleges. Therefore, educators and administrators have
established an interest in learning how to encourage students to be more active learners
using social media and social network sites.
The following research questions were developed to address the problem of the
study:
1.

To what extent do students use social media and social networking sites?

2.

What is the relationship, if any, between the use of social media and social
networking sites by select student demographics?

3.

What is the relationship, if any, between the effects of using social media
and social networking sites by select demographics?

4.

What are the perceptions of community college students about the effects
of the use of social media and social networking sites on their active
learning skills.

The second chapter provided an overview of existing literature and studies
relevant to the research topic. The review of literature included literature on social media
and social networking differences, teaching a new generation of students, social media
uses and perceptions among college and university students. The literature review
depicted social media learning theories that supported social media as educational tools.
In addition, the review of literature included research that outlined social media usage in
community colleges and effective online social networking usage, as well as, literature
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review on students’ active learning ability, student involvement and engagement and
current social media updates.
Chapter three presented the methodology and research procedures that were used
to collect data for this study. This study was quantitative in design, and a descriptive
research methodology was used. This research design included data collected from a
large community college in Mississippi. The population was currently enrolled students
at one of the multiple locations who were freshman and sophomore students. There were
201 respondents to the survey. The data were analyzed using SPSS version 24 for
Windows.
Chapter four is a presentation of the results of the analyses that were computed to
address the problem of the study and respond to the research questions. The researcher
used a descriptive statistical analysis, using frequencies and percentages to answer
Research Questions 1 about how students perceived and utilized social media and social
networking. Chi-square analysis was used to answer Research Questions 2 and 3.
Research Question 2 examine the relationship, if any, in perception and differences in use
of social media based on students’ demographics. Research Question 3 examine the
relationship, if any, between the effects of using social media and social networking sites
by select demographics? A descriptive statistical analysis, using frequencies and
percentages was used to answer Research Questions 4 about how students perceived the
effects of the use of social media and social networking sites on their active learning
skills. Tables were used to illustrate the results of the survey items.
Finally, chapter five is a presentation of the summary, conclusion and
recommendations. The summary recapped the results of the analyses revealed for each
99

research question. The conclusion included comparison to relevant literature and
recommendations were made to institutions and teachers. In addition, recommendations
for future study were addressed at the end of chapter five.
Summary of Findings
Research question 1 asked: “To what extent do students use social media and
social networking sites?” To answer this question a descriptive test was administered to
examine survey items 1-6 with four select student demographic factors (age, gender,
program of study, and race/ethnicity). The results of the analyses revealed that: Of the
201 respondents 54.7% of the students took face-to-face courses only, and 45.3% of them
took a combination of both face-to-face courses and online courses. Research has shown
that “according to the National Center for Education Statistics, between 2000 and 2008,
the percentage of undergraduate students taking at least one online class grew from 8 to
20 percent” (Cavanagh, 2012, p. 1). Also, research has shown that approximately 5.6
million students enrolled in at least one online course during fall 2009, and nearly 30% of
all higher education students now take at least one course online (Cavanagh, 2012).
Salaway, Borreson, and Nelson’s (2008) study of US college students (ages 18-25)
indicated 85% of college students spent an average of 19.6 hours per week on online
network sites (primarily Facebook) for work, school, or recreational activities. Younger
respondents reported spending more time on social networking sites than older
respondents.
Research question 2 asked: “What is the relationship, if any, between the use of
social media and social networking sites by select student demographics?” To answer this
question a Chi-Square test was administered to examine survey items 7-11 with four
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select student demographic factors (age, gender, program of study, and race/ethnicity).
The results of the analyses revealed that: of the 201 respondents there was a significant
difference in the students’ responses about whether they use Facebook based on age. A
larger number of students age 25 and over used Facebook than students in the other
categories. There was a significant difference in the students’ responses about whether
they use Twitter based on age. A larger percentage of students 25 years old and older do
not use Twitter. There was a significant difference in the students’ responses about
whether they use Instagram based on age. A larger percentage of students 25 years old
and older do not use Instagram. There was a significant difference in the students’
responses about whether they use YouTube based on age. A larger percentage of students
25 years and older indicted that they did not use YouTube. There was a significant
difference in the students’ responses about whether they use SnapChat based on age. A
larger percentage of students 25 years and older indicted that they did not use SnapChat.
There was no significant difference in the male and female students’ responses about
their most frequently used social media and social networking websites. There was a
significant difference in the academic program and career technical program students’
responses about whether they use LinkedIn to interact with co-workers. A larger
percentage of career technical students did not use LinkedIn to interact with co-workers.
There was a significant difference in the students’ responses about whether they use
YouTube based on race
According to Guy (2012), a recent report from the Pew Research Center’s Internet
and American Life Project highlights the use of social media in the United States. A
cohort of 2,253 adults (18 and older) was surveyed in September 2009. The findings
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indicate that 72% of survey respondents use social networking sites, with an increase in
the number of profiles maintained on multiple sites compared to the prior year. Among
profile owners, Facebook was the social network of choice (73%), whereas only 48% and
14% maintained profiles on MySpace and LinkedIn, respectively. Additionally, 19% of
the survey respondents used Twitter, while only 4% used virtual worlds such as Second
Life (Lenhart, Purcell, Smith, & Zickuhr, 2010).
Cheung, Chiu, and Lee (2011) stated that among all of the online social
networking sites Facebook is the most preferred by college students. From the various
research conducted over the years, researchers have found that the Facebook, LinkedIn,
and Twitter are the primary social networking sites that college students use (Herbold &
Douma, 2013). Over the recent years, the use of social networking sites in colleges has
grown rapidly (Aragon et al., 2014), and in a recent study, 96% of college students
reported using Facebook (Joosten, 2012).
In January 2018, Pew Research Center conducted a survey on which social media
platforms are most popular. The Pew Research Center (2018) study showed that
Facebook is the most-widely used of the major social media platforms, and its user base
is most broadly representative of the population as a whole. Smaller shares of Americans
use social media sites such as Twitter, Pinterest, Instagram, Snapchat, YouTube and
LinkedIn.
The Pew Research Center (2016) conducted a national survey of 1,520 adults
from March 7-April 4, 2016 and found that Facebook continues to be America’s most
popular social networking platform by a substantial margin: Nearly eight-in-ten online
Americans (79%) now use Facebook, more than double the share that uses Twitter
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(24%), Pinterest (31%), Instagram (32%) or LinkedIn (29%). On a total population basis
(accounting for Americans who do not use the internet at all), that means that 68% of all
U.S. adults are Facebook users, while 28% use Instagram, 26% use Pinterest, 25% use
LinkedIn and 21% use Twitter.
The results revealed a significant difference in the students’ responses about
whether they use social media to interact with close friends based on age. A larger
percentage of students 25 years and older indicted that they did not use social media to
interact with close friends. There was a significant difference in the students’ responses
about whether they use social media to interact with their
boy/girlfriend/spouse/significant other based on age. More students in the 25 years and
older category did not use social media to interact with their
boy/girlfriend/spouse/significant other. There was a significant difference in the students’
responses about whether they use social media to interact with co-workers based on age
(p > .05). More students in the 25 years and older category did not use social media to
interact with their co-workers. There was a significant difference in the male and female
students’ responses about whether they use social media to interact with family. More
females than males used social media to interact with family. There was no significant
difference in academic and career technical program students’ responses to who they are
interacting with on social media. There was a significant difference in the students’
responses about whether they use social media to interact with family based on race
About half of the African American students did not use social media to interact with
family.
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According to Abe and Jordan (2013), social media like Skype, Twitter, and
Facebook are often used as tools to keep in touch with friends and family, socialize, and
share personal opinions. The results revealed that students 25 years and older had
significantly different social media habits than the students in the other age groups.
Female students used social media more often than male students. Research has shown
that the main use of Facebook for college students is to communicate with family and
friends who they see regularly and those who they rarely see by using the integrated chat
and messaging tools (Bicen & Cavus, 2011; Pempek, Yermolayeva, & Calvert, 2009).
Research question 3 asked: “What is the relationship, if any, between the
perceptions of the effects of using social media and social networking sites by select
demographics?” To answer this question a Chi-Square test was administered to examine
survey items 12-16 with four select student demographic factors (age, gender, program of
study, and race/ethnicity). The results of the data revealed: Of the 201 respondents the
perception of the students regarding the effects of social media use based on age, gender,
program of study and race/ethnicity; they responded to the following questions: (1) The
amount of time I spend on social media network sites has positively affected my active
learning; (2) Social networking sites help me academically in getting educational
materials for my assignments or projects in my class; (3) Social networking sites are an
effective tool for e-learning; (4) Social media site have positively affected my GPA; and
(5) Social networking sites have been effective in enhancing my active learning skills.
There was no significant difference in the perceptions of the students based on age,
gender, program of study nor race/ethnicity.
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The characteristics and learning styles of digital natives often differ greatly from
those of their digital immigrant educators (typically Baby Boomers, Gen Xers, and less
frequently Traditionalist) who are designing and delivering the instruction (Ash 2015).
Current literature has reported that the effect of social media use will depend on the type
of social networking sites the student is using (Napoleon, 2013). Facebook, one of the
most commonly used social networking sites, was studied with a focus on gender and
usage of social networking sites. The study showed that most of the participants were 1825 (74.4%) and were university students (73.6%; Mazman & Usluel, 2010). The majority
of male users were undergraduate students, whereas most of the graduate students who
used Facebook were females. Females used Facebook for maintaining existing
relationships, academic purposes, and following an agenda at higher rates than did males;
males used it for making new relationships at a rate higher than did females. The findings
showed that males use social networking sites mostly for making new friends and
relationships while females used it mostly for finding their old friends and keeping in
touch with the existing ones. The reasons for these findings could be explained by the
possibility that females tend to hide their identities and personal information to keep their
privacy in an Internet environment. Research shows that females do not disclose
themselves to people they do not really know because of social pressure and traditional
social roles associated with women (Fallows, 2005). Similarly, this study found that
social influence on the decisions of females is higher than personal decisions, while
personal decisions are more dominant over social influence in males (Mazman & Usluel,
2010). Moreover, social networking sites have millions of users whose numbers increase
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rapidly. The usage of social networking sites may explain the important role of these sites
in people’s daily lives, with the 18-25 age group being the main users.
Research question four asked: “What are the perceptions of community college
students about the effects of the use of social media and social networking sites on their
active learning skills.” To answer this question survey items 12-16 were used. The results
revealed: Of the 201 respondents 41.3% agreed to social networking sites help them
academically in getting educational materials for assignments or projects in class and
48.8% agreed that social networking sites are an effective tool for e-learning. As seen in
the table, 45.8% disagree to social media sites having positively affected their GPA.
When asked the question, Social media networking sites have been effective in enhancing
my active learning skills 41.3% disagreed.
A study with 483 first-year female college students from a college in the
northeastern US found that they spend close to 12 hours a day using social media. The
study’s findings reported that social media had a negative effect on GPA (Pew Research
Internet, 2014). However, it was determined that music and newspaper reading, unlike
other forms of social media, are beneficial to student GPA (Pew Research Internet, 2014).
The Center for Community College Student Engagement Survey (2009)
suggested that the more students use social networking tools to communicate with other
students, instructors, and college staff regarding coursework and other academic
purposes, they will develop stronger interactive skills in the classroom (Rios-Aguilar et
al., 2012). According to Lederer (2012), social media is an effective way to increase
student engagement and build better communication skills. Students who seldom raise a
hand in class may feel more comfortable expressing themselves on Facebook, Twitter, or
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YouTube (Lederer, 2012). As educational tools, social media may enhance the learning
experience by allowing students and teachers to connect and interact in new, stimulating
ways (Lederer, 2012). In 2009, the Community College Survey of Student Engagement,
which included more than 400,000 students from 663 institutions, described the potential
of online connections to increase student involvement (Rios-Aguilar et al., 2012). One of
the most important findings in the report is that student involvement level increases when
social networking is used for academically purposeful activities (Rios- Aguilar et al.,
2012).
Conclusions
As technology changes, students make adaptations to incorporate new
technological advances into their personal lives, as well as into the academic
environment. According to Abe and Jordan (2013), social media like Skype, Twitter, and
Facebook are often used as tools to keep in touch with friends and family, socialize, and
share personal opinions. The results of the current study revealed that students 25 years
and older had significantly different social media habits than the students in the other age
groups. Female students used social media more often than the male students. The results
revealed that As Abe and Jordan (2013) have intimated, the increase in the use of social
media as confirmed by the students in this study sets the stage for community college
students to interact with one another and with teachers and have the potential to increase
engagement and interest in the course content.
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Recommendations for Practitioners
As students and technology evolve, educators continuously strive to engage
students with course material and improve the educational experience of students
(McCole et al., 2014). Institutions and teachers should remain open to incorporating the
technological advances as a way of increasing student engagement and encouraging
collaboration which could prove to be a catalyst to student achievement. Educators
should make the commitment to encourage students to utilize as many of the social media
tools that are available to facilitate instruction and enhance learning opportunities. This is
a position that was supported by McCole et al. (2014) who advised that in today’s college
classrooms, educators providing traditional instruction from the front of the room are
likely to see the backs of laptops, with the hope that students are engaging with course
material.
As social media becomes more and more entrenched in the fabric of higher
education and within the environment of community colleges, many challenges have to
be overcome in order to make the revised academic environment beneficial.
Recommendations for Further Study
It is recommended that a study be conducted to examine the extent of social
media infusion in classrooms in the state of Mississippi. Comparing the advances of the
educational systems could give educators an idea of how much education is changing in
the state of Mississippi and how the students in the community colleges are preparing
themselves for entry in the workforce. It will give an indication of how the workers in
Mississippi are being prepared for competition in the global economy.

108

REFERENCES
Abe, P., & Jordan, N. A. (2013). Integrating social media into the classroom curriculum.
About Campus, 18(1), 16-20. doi:10.1002/abc.21107
Abramson, L. (2011). Can social networking keep students in school? Retrieved from
http://www.npr.org/2011/02/09/133598049/can-social-networking-keep-studentsin-school
Ahmed, A. (2015). Effectiveness of Web 2.0 in developing some blogging skills for
secondary school teachers. Journal of Faculty of Education, 31(4), 560-584.
Ahn, J. (2011). Digital divides and social network sites: Which students participate in
social media? Journal of Educational Computing Research, 45(2), 147-163.
Al-Freih, S. (2015). Exploring the intentions of female teachers to adopt Web 2.0
applications in their future teaching using DTPB. Journal of Educational
Sciences, 27(2), 323-347.
Alhassan, R. (2017). Exploring the relationship between Web 2.0 tools self-efficacy and
teachers’ use of these tools in their teaching. Journal of Education and Learning,
6(4), 217. doi:10.5539/jel.v6n4p217
Allievi, P. (2015). What happened to LinkedIn? Retrieved June 23, 2017, from
https://www.linkedin.com/pulse/what-happened-linkedin-paul-allievi

109

Aragon, A., AlDoubi, S., Kaminski, K., Anderson, S., & Isaacs, N. (2014). Social
networking: Boundaries and limits part 1: Ethics. Tech Trends, 58(2), 25-31. doi:
10.1007/s11528-014-0734-9
Ash, B. (2015). Using Twitter to engage digital natives. Journal of Applied Research for
Business Instruction, 13(2), 1-6.
Astin, A. W. (1984). Student involvement: A developmental theory for higher education.
Journal of College Student Personnel, 25(2), 297-308.
Astin, A. W. (1993). What matters in college? Four critical years revisited. San
Francisco: Jossey-Bass.
Aydin, S. (2014). Foreign language learners' interactions with their teachers on Facebook.
System, 42, 155-163. doi: 10.1016/j.system.2013.12.001
Barak, M., Lipson, A., & Lerman, S. (2006). Wireless laptops as means for promoting
active learning in large lecture halls. Journal of Research on Technology in
Education, 38(3), 245-263.
Barbour, M. & Plough, C. 2009. Social networking in cyberschooling: Helping to make
online learning less isolating. Tech Trends, 53(4), 56–60.
Bates, T. (2011). Understanding Web 2.0 and its implications for e-learning. In M.J.W.
Lee and C. McLoughlin (Eds.), Web 2.0-based e-learning: Applying social
informatics for tertiary teaching (pp. 21-42). Hershey, PA: IGI Global.
Bell, F. (2011). Connectivism: its place in theory-informed research and innovation in
technology-enabled learning. International Review of Research in Open &
Distance Learning, 12(3), 98-118.

110

Bicen, H., & Cavus, N. (2011). Social network sites usage habits of undergraduate
students: Case study of Facebook. Social and Behavioral Sciences, 28(0), 943947. doi: 10.1016/j.sbspro.2011.11.174
Blasco-Arcas, L., Buil, I., Hernández-Ortega, B., & Sese, F.J. (2013). Using clickers in
class: The role of interactivity, active collaborative learning and engagement in
learning performance. Computers & Education, 62, 102–110.
doi:10.1016/j.compedu.2012.10.019
Boctor, L. (2013). Active-learning strategies: The use of a game to reinforce learning in
nursing education. A case study. Nurse Education in Practice, 13(2), 96-100.
Bonwell, C. C., & Eison, J. A. (1991). Active learning: creating excitement in the
classroom. Washington, DC: School of Education and Human Development,
George Washington University.
Bowles, D. J. (2006). Active learning strategies...Not for the birds! International Journal
of Nursing Education Scholarship. 3(1), 1-11.
Boyd, D. M., & Ellison, N. B. (2007). Social network sites: Definition, history, and
scholarship. Journal of Computer-Mediated Communication, 13(1), 210-230.
Browning, L., Gerlich, R., & Westermann, L. (2011). The new HD classroom: A “hyper
diverse” approach to engaging with students. Journal of Instructional Pedagogies,
5, 1-10.
Cain, J., & Policastri, A. (2011). Using Facebook as an informal learning environment.
American Journal of Pharmaceutical Education, 75(10), 1-207.
Carranza, A. (2012). Gender differences arise in social media use. Retrieved from
http://www.examiner.com/article/gender-differences-arise-social-media-use
111

Casey, G., & Evans, T. (2011). Designing for learning: Online social networks as a
classroom environment. International Review of Research in Open and Distance
Learning, 12(7), 1-26.
Cavanagh, T. B. (2012). Chapter 16: The postmodality era: How online learning is
becoming learning. Educause, 1(6), 1-12.
Center for Community College Student Engagement. (2009). Making connections:
Dimensions of student engagement. Austin, TX: The University of Texas at
Austin, Community College Leadership Program.
Chen, B. X. (2010). Active Facebook users most likely to stick with college: Study.
Academia, 1(1), 1-7.
Chen, B., & Bryer, T. (2012). Investigating instructional strategies for using social media
informal and informal learning. The International Review of Research in Open
and Distance Learning, 13(1), 87-100.
Cheung, C. M. K., Chiu, P., & Lee, M. K. O. (2011). Online social networks: Why do
students use Facebook? Computers in Human Behavior, 27(4), 1337-1343.
Clark, D. (2012). Social media: Why this matters to everyone in education. International
Higher Education Teaching and Learning Association, 2, 1-10.
Cowan, P. P., Neil, P. S., & Winter, E. E. (2013). A connectivist perspective of the
transition from face-to-face to online teaching in higher education. International
Journal of Emerging Technologies in Learning, 8(1), 10-19.
Dabbagh, N., & Bannan-Ritland, B. (2005). Online learning: Concepts, strategies, and
application. Upper Saddle River, NJ: Prentice Hall.

112

Dabbagh, N., & Reo, R. (2011). Back to the Future: Tracing the roots and learning
affordances of social software. In M.J.W. Lee and C. McLoughlin (Eds.), Web
2.0-based e-learning: Applying social informatics for tertiary teaching (pp. 1–20).
Hershey, PA: IGI Global.
Dabour, A. (2013). Web 2.0 applications and patterns of utilization by Taibah University
faculty members: An analytical descriptive study. King Fahd National Library
Journal, 19(2), 332-370.
Davis, R. (2009). Facebook. The Electronic Journal for English as a Second Language,
13(3), 1-10.
DoBell, R. (2013). The relationship between Montana science teachers’ self-efficacy and
the integration of Web2.0 elements in the classroom in schools with a student
population over 900 (Doctoral Dissertation). University of Montana. Retrieved
from http://scholarworks.umt.edu/etd/10747
Doise, W., & Mackie, D. (1981). On the social nature of cognition. In J. Forgas (Ed.),
Social cognition: Perspectives on everyday understanding (53-89). New York:
Academic Press.
Downes, S. (2008). The future of online learning: Ten years on. Retrieved February 26,
2018, from
https://pdfs.semanticscholar.org/10cc/349e9fd3b43d4006abf34408206edaf81727.
pdf
Drexler, W., Baralt, A., & Dawson, K. (2008). The teach Web 2.0 consortium: A tool to
promote educational social networking and Web 2.0 use among educators.
Educational Media International, 45(4), 271-283.
113

Duffy, T. M., & Cunningham, D. J. (1996). Constructivism: Implications for the design
and delivery of instruction. In D. H. Jonassen (Ed.), Handbook of educational
communications and technology (pp. 170-198). New York: Simon & Schuster
Macmillan.
Duggan, M., & Smith, A. (2014), Pew Research Center -Social Media Update 2013.
Retrieved from: http://pewinternet.org/Reports/2013/Social-Media-Update.aspx
Dulworth, M. (2008). The connect effect: Building strong personal, professional, and
virtual networks. San Francisco: Berrett-Koehler Publishers, Inc.
Eke, H. N., Omekwu, C. S., & Odoh, J. N., (2014). The use of social networking sites
among the undergraduate students of University of Nigeria, Nsukka. Library
Philosophy and Practice (e-Journal), paper 1195.
Ehrmann, S. A. (1996). Implementing the seven principles: Technology as lever. AAHE
Bulletin, 49, 3-6.
Felder, R. M., & Brent, R. (2005). Understanding student differences. Journal of
Engineering Education, 94(1), 57–72.
Fesol, S. A., Salam, S., Osman, M., Bakar, N., & Salim, F. (2016). Learning style
approaches for Gen Y: An assessment conducted in a Malaysian Technical
University. Pertanika Journal Of Social Sciences & Humanities, 24(4), 13351347.
Gamson, W. A. (1987). Seven principals for good practice in undergraduate education.
AAHE Bulletin, 3-7.
Gay, L. R., & Mills, G. E., (2016). Educational research: Competencies for analysis and
applications (11th ed.). Pearson Education Limited.
114

Green, A. J., & Repetti, T. (2015). Clickers: A strategy for active learning in a hospitality
classroom. Journal of Hospitality & Tourism Education, 27(4), 171-179.
Greene, T. G., Marti, C. N., & McClenney, K. (2008). The effort-outcome gap:
Differences for African American and Hispanic community college students in
student engagement and academic achievement. The Journal of Higher
Education, 79(5), 513 – 539.
Greenwood, S., Perrin, A., & Duggan, M. (2016). Social media update 2016. Retrieved
October 09, 2017, from http://www.pewinternet.org/2016/11/11/social-mediaupdate-2016/
Gibson, A. M., & Slate, J. R. (2010). Student engagement at two-year institutions: age
and generational status differences. Community College Journal of Research and
Practice, 34(5), 371 – 385.
Guy, R. (2012). The use of social media for academic practice: A review of literature.
Kentucky Journal of Higher Education Policy and Practice, 1(2), 1-20.
Hansen, J. D. (2006). Using problem-based learning in accounting. Journal of Education
for Business, 81(4), 221-224.
Hargittai, E. (2007). Whose space? Differences among users and non-users of social
network sites. Journal of Computer-Mediated Communication, 13(1), 276-297.
Harris, A., & Rea, A. (2009). Web 2.0 and virtual world technologies: A growing impact
on IS education. Journal of Information System Education, 20(2), 137-144.
Heiberger, G., & Harper, R. (2008). Have you Facebooked Astin lately? Using
technology to increase student involvement. New Directions for Student Services,
2008 124, 19-35.
115

Herbold, J., & Douma, B. (2013). Students' use of social media for job seeking. The CPA
Journal, 68-71.
Hewitt, A. & Forte, A. (2006). Crossing boundaries: Identity management and
student/faculty relationship on the Facebook. Presented at the Computer
Supported Cooperative Work Conference, Banff, Alberta, Canada.
Higgins, E. T. (2000). Social cognition: Learning about what matters in the social world.
European Journal of Social Psychology, 30(1), 3-39.
Higher Education Research Institute. (2007). College freshman and online social
networking sites. Retrieved February 16, 2018, from
https://heri.ucla.edu/PDFs/pubs/briefs/brief-091107-SocialNetworking.pdf
History of social networking: How it all began. (2018, January 04). Retrieved February
25, 2018, from https://1stwebdesigner.com/history-of-social-networking/
Hollan, J., Hutchins, E., & Kirsh, D. (2000). Distributed cognition: Toward a new
foundation for human-computer interaction research. ACM Transactions on
Computer-Human Interaction (TOCHI), 7(2), 174–196.
Huber, D. M., Joseph, M. L., Halbmaier, K. A., Carlson, M., Grill, S., Krieger, K., &
Mundisev, A. (2016). Leadership for transitions of care: An active learning
innovation. The Journal of Continuing Education in Nursing. 47(2), 82-88.
Hughes, G. (2009). Investigating instructional strategies for using social media in formal
and informal learning. The International Review of Research in Open and
Distance Learning, 13(1), 87-105.
Hung, H., & Yuen, S. C. (2010). Educational use of social networking technology in
higher education. Teaching in Higher Education, 15(6), 703-714.
116

Hutchins, E. (2000). Distributed cognition. International encyclopedia of the social and
behavioral sciences. Retrieved from http://www.artmap-research.com/wp
content/uploads/2009/11/Hutchins_DistributedCognition.pdf
Johnston, K., Chen, M. M., & Hauman, M. (2013). Use, perception and attitude of
university students towards Facebook and Twitter. Electronic Journal of
Information Systems Evaluation, 16(3), 200-210.
Jones, S. (2009). Generations online in 2009. Washington, DC: Pew Internet and
American Life Project. Retrieved from http://www.pewInternet.org/~/media//Files/Reports2009/PIP_Generations_2009.pdf
Joosten, T. (2012). Social media for educators: Strategies and best practices. San
Francisco, CA: Wiley/Jossey-Bass.
Junco, R. (2011). The relationship between frequency of Facebook use, participation in
Facebook activities, and student engagement. Computers & Education, 58, 162171.
Junco, R., Heiberger, G., & Loken, E. (2010). The effect of Twitter on college student
engagement and grades. Journal of Computer Assisted Learning, 27(2), 119-132.
Karp, M. M. (2010). An exploration of Tinto’s integration framework for community
college students. Journal of College Student Retention: Research, Theory, and
Practice, 12(1), 69-86.
Kietzmann, J. H., Hermkens, K., McCarthy, I. P., & Silvestre, B. S. (2011). Social
media? Get serious! Understanding the functional building blocks of social media.
Business Horizons, 54(3), 241-251.

117

Kollar, I., Fischer, F., & Hesse, F. (2006). Collaborative scripts-A conceptual analysis.
Educational Psychological Review, 18, 159-185.
Kowalsky, M. (2012). Networking at conferences: Developing your professional support
system. Knowledge Quest, 41(2), 60-63.
Krutka, D. G., Bergman, D. J., Flores, R., Mason, K., & Jack, A. R. (2014).
Microblogging about teaching: Nurturing participatory cultures through
collaborative online reflection with pre-service teachers. Teaching and Teacher
Education, 40, 83-93.
Kryder, C. L. (2012). LinkedIn recommendations: How to make them work for you.
American Medical Writers Association Journal, 27(4), 176-176.
Kuh, G. D. (2009). What student affairs professionals need to know about student
engagement? Journal of College Student Development, 50, 683-706.
Lederer, K. (2012). Pros and cons of social media in the classroom. Campus Technology,
5, 1-2.
Lee, K. H. (2007). Chocolate Chip Cookies as a Teaching Aid. The American
Statistician, 61, 351-355
Lenhart, A., Purcell K., Smith, A., & Zickhur, K. (2010). Social media and young adults.
Washington, DC: Pew Internet and American Life Project.
Lester, J., Leonard, J. B., & Mathias, D. (2013). Transfer student engagement blurring of
social and academic engagement. Community College Review, 41(3), 202 –222.
Lewis, S. A., Messina, M. J., & Wellington, J. F. (2014). Social media survey of
marketing students. Proceedings of the Marketing Management Association, 99100.
118

Lin, M. F. G., Hoffman, E. S., & Borengasser, C. (2013). Is social media too social for
class? A case study of Twitter use. Tech Trends: Linking Research and Practice
to Improve Learning, 57(2), 39-45.
Liu, Y. (2010). Social media tools as a learning resource. Journal of Educational
Technology Development and Exchange, 3(1), 101-114.
Lummis, B. (2011). Turning Points: Transforming middle schools. Boston, MA: Center
for Collaborative Education.
Malesky, L., & Peters, C. (2012). Defining appropriate professional behavior for faculty
and university students on social networking websites. Higher Education, 63(1),
135-151.
Mansour, O. (2009). Group Intelligence. Paper presented at the 2009 International
Conference on Intelligent Networking and Collaborative Systems, Barcelona.
Martinez Alemán, A. (2014). Social media go to college. The Magazine of Higher
Learning, 36(3), 1-10.
Martinez Alemán, A., & Wartman, K. (2009). Online social networking on campus:
Understanding what matters in student culture. NewYork: Routledge.
Mazer, J. P., Murphy, R. E., & Simonds, C. J. (2007). I’ll see you on “Facebook.” The
effects of computer-mediated teacher self-disclosure on student motivation,
affective learning, and classroom climate. Communication Education, 56(1), 1-17.
Mazman, S. G., Usluel, Y. K. (2010). Modeling educational usage of Facebook.
Computers & Education, 55(2), 444-553.
McClenney, K. M. (2006). Benchmarking effective educational practice. New Directions
for Community Colleges, 134, 47-55.
119

McCole, D., Everett, M., & Rivera, J. (2014). Integrating Facebook into the college
classroom: Student perceptions and recommendations for faculty. NACTA
Journal, 58(3), 244-249.
McKinney, B. C., Kelly, L., & Duran, R. L. (2012). Narcissism or openness? College
students' use of Facebook and Twitter. Communication Research Reports, 29(2),
108-118.
Millermaier, C., & Perez, S. (2009). U.S. college students’ internet use: Race, gender,
and digital divides. Journal of Computer-Mediated Communication, 14(2), 244264.
Moore, D. (2011). Using collaborative online discussion effectively for teaching. Journal
of Applied Learning Technology, 1(4), 19-23.
Napoleon, E. (2013). The effect of social networking sites on students’ academic
performance in Girne American University, North Cyprus. Retrieved June 29,
2017, from http://ydemokrat.blogspot.com/2013/05/the-effect-of-socialnetworking-sites.html
Napolitano, D. (2013). GI Generation. Retrieved February 13, 2018, from
https://prezi.com/nj_67zb3enyw/gi-generation/
National School Board Association. (2007). Creating and connecting: Research and
guidelines on social-and educational-networking. Retrieved from
www.nsba.org/SecondaryMenu/TLN/Creating and Connecting.aspx
National Survey of Student Engagement. (n.d.). Retrieved October 08, 2017, from
http://nsse.indiana.edu/html/about.cfm

120

Nations, D. (2017). Wondering about LinkedIn? Here's what you should be using it for.
Retrieved February 13, 2018, from https://www.lifewire.com/what-is-linkedin3486382
Nations, D. (2018). What Is Facebook? Here’s what you should know. Retrieved
February 13, 2018, from https://www.lifewire.com/what-is-facebook-3486391
New Media Consortium. (2007). "Social networking, the “third place," and the evolution
of communication.”
Noval. J (2014). The six living generations in America. Retrieved July 6, 2017 from
http://www.marketingteacher.com/the-six-living-generations-in-america
Oh, H. J., Ozkaya, E., & Larose, R. (2014). How does online social networking enhance
life satisfaction? The relationships among online supportive interaction, affect,
perceived social support, sense of community, and life satisfaction. Computers in
Human Behavior, 30, 69-78.
Padilla-Walker, L. M., Nelson, L. J., Carroll, J. S., & Jensen, A. C. (2009). More than a
just a game: Video game and internet use during emerging adulthood. Journal of
Youth and Adolescence, 39(2), 103-113.
Palmer, B., Boniek, S., Turner, E., & Lovell, E. D. (2014). Undergraduates, technology,
and social connections. College Student Journal, 48(2), 281-296.
Pascarella, E. T., & Terenzini, P. T. (2005). How college affects students: A third decade
of research. San Francisco, CA: Jossey-Bass.
Patton-Carson, L., (2014) Why social media is important for your personal and
professional life. Retrieved June 29, 2017, from https://blog.udemy.com/whysocial-media-is-important/
121

Pempek, T. A., Yermolayeva, Y. A., & Calvert, S. L. (2009). College students' social
networking experiences on Facebook. Journal of Applied Developmental
Psychology, 30(3), 227-238.
Pence, H. E. (2012). When will college truly leave the building: If MOOCs are the
answer, what is the question? Journal of Educational Technology Systems, 41(1),
25-33.
Pew Research Center. (2014). Social Networking Fact Sheet. Internet, Science and Tech.
Washington, DC. Retrieved June 29, 2017 from:
http://www.pewinternet.org/factsheets/social-networking-fact-sheet/
Pew Research Center. (2015). Social media usage: 2005-2015. Internet, Science and
Tech. Washington, DC: Perrin.
Pew Research Center. (2016). Social media usage: 2016. Internet, Science and Tech.
Washington, DC: Perrin.
Pew Research Center. (2018). Social Media Fact Sheet. Internet, Science and Tech.
Washington, DC: Perrin. Retrieved February 16, 2018, from
http://www.pewinternet.org/fact-sheet/social-media/
Pinsker, B., & Lipka, M. (2013). Why retailers are pinning hopes on Pinterest. Retrieved
October 11, 2017 from http://www.reuters.com/article/net-us-consumer-retailpinterest/why-retailers-are-pinning-hopes-on-pinterestidUSBRE91Q19920130227
Piper, K. (2016). Active learning: What do we know about it? Australian Nursing and
Midwifery Journal, 24(3), 35.

122

Poellhuber, B., & Anderson, T. (2011). Distance students’ readiness for social media and
collaboration. The International Review of Research in Open and Distance
Learning, 12(6), 102-125.
Prensky, M. (2010), Teaching digital native: Partnering for real learning. Thousand
Oats, CA: Corwin.
Prensky, M. (2009). H. Sapiens digital: From digital immigrants and digital natives to
digital wisdom. Innovate: Journal of Online Education, 5(3).
Prensky, M. (2005). Listen to the Natives. Educational Leadership, 63(4), 8-13.
Prensky, M. (2001). Digital Natives, Digital Immigrants. On the Horizon, 9(5), 1-6.
Raelin, J., & Coghlan, D. (2006). Developing managers as learners and researchers:
Using action learning and action research. Journal of Management Education,
30(5), 670-689.
Ravenscroft, A. (2011). Dialogue and connectivism: A new approach to understanding
and promoting dialogue-rich networked learning. International Review of
Research in Open & Distance Learning, 12(3), 139-160.
Revans, R. (1971). Developing effective managers; a new approach to business
education. New York: Praeger Publishers.
Revans, R. (1983). Action Learning: Its terms and character. Management Decision,
21(1), 39-50.
Reuben, R. (2008). The use of social media in higher education for marketing and
communications: A guide for professionals in higher education. Retrieved June
22, 2017, from http://rachelreuben.com/wp-content/uploads/2008/08/socialmedia-in-higher-education.pdf
123

Rios-Aguilar, C., Gonzalez Canche, M., Deil-Amen, R., & Davis, C. (2012). The role of
social media in community colleges. Report printed by The University of Arizona
and Claremont Graduate University.
Rogers, M. (2013). Wired for teaching. Retrieved September 28, 2017, from
https://www.insidehighered.com/news/2013/10/21/more-professors-using-socialmedia-teaching-tools
Rosciano, A. (2015). The effectiveness of mid mapping as an active learning strategy
among associate degree nursing students. Teaching and Learning in Nursing. 10,
93-99.
Rutherford-Hemming, T. (2012). Simulation methodology in nursing education and adult
learning theory. Adult Learning, 23(3), 129-137
Sacks, M. A., & Graves, N. (2012). How many "friends" do you need? Teaching students
how to network using social media. Business Communications Quarterly, 75(1),
80-88.
Salaway, G., Borreson, J., & Nelson, M. R. (2008). The ECAR study of undergraduate
students and information technology. Educause Center for Applied Research, 8,
1-124.
Schauer, P. (2015). 5 biggest differences between social media and social networking.
Retrieved November 6, 2017, from https://www.socialmediatoday.com/socialbusiness/peteschauer/2015-06-28/5-biggest-differences-between-social-mediaand-social

124

Seaman, J. & Tinti-Kane, H. (2013). Social media for teaching. Online. Pearson Learning
Solutions and Babson Survey Research Group. Retrieved from
www.onlinelearningsurvey.com/reports/social-media-for-teaching-and-learning2013-report.pdf
Sharma, R. (2018). Unit 17: Web 2.0. Retrieved February 26, 2018, from
http://14.139.40.199/bitstream/123456789/41872/1/Unit-17.pdf
Shu, W., & Chuang, Y. (2011). The perceived benefits of six-degree-separation social
networks. Internet Research, 21(1), 26-45
Siemens, G. (2005). Connectivism: A learning theory for the digital age. International
Journal of Instructional Technology and Distance Learning, 2(1), 3-10.
Simoes, L., & Gouveia, L. B. (2008). Web 2.0 and higher education: Pedagogical
implications. Proceedings of the 4th International Barcelona Conference on
Higher Education, Barcelona Vol. 2. Retrieved from
http://upcommons.upc.edu/revistes/bitstream/2099/5736/1/l2_pap_Simoes.pdf
Sindy, N. (2015). Umm Al-Qura University’s students’ attitudes towards the use of some
Web 2.0 applications (Facebook) in education. Journal of Al-Qera and AlMarerfa-Egypt, 165.
Smith, E., & Semin, G. (2007). Situated social cognition. SAGE, 16(3), 132-135.
Smith Risser, H. (2013). Virtual induction: A novice teacher's use of Twitter to form an
informal mentoring network. Teaching and Teacher Education, 35, 25-33.
Snapchat In Higher Education: An Essential Part of the Mix. (2017). Retrieved February
13, 2018, from https://socialgarden.com.au/social-media-marketing/snapchat-inhigher-education-an-essential-part-of-the-mix/
125

Social Media. (n.d.). In Merriam-Webster.com. Retrieved from https://www.merriamwebster.com/dictionary/social media
Social Networking. (n.d.). In Merriam-Webster.com. Retrieved February 21, 2018, from
https://www.merriam-webster.com/dictionary/social networking
Solis, B. (2008). The essential guide to social media. Retrieved February 21, 2018, from:
http://www.briansolis.com/2008/06/essential-guide-to-social-media-free/
Sopho, M. (2014). Using Snapchat as a higher education tool. Retrieved February 13,
2018, from http://sites.psu.edu/multimediaportfolio/2014/08/13/using-snapchatas-a-higher-education-tool/
Sternberger, C. (2012). Interactive learning environment: Engaging students using
clickers. Teaching With Technology, 33(2), 121–124.
Swigart, T. E., & Murrell, P. H. (2001). Factors influencing estimates of gains made
among African-American and Caucasian community college students. Community
College Journal of Research & Practice, 25(4), 297- 312.
Tess, P. A. (2013). The role of social media in higher education classes (real and virtual)
– a literature review. Computers in Human Behavior, 29(5), A60-A68
The University of Sydney (2012). Active learning. (n.d.). Retrieved from
http://sydney.edu.au/staff/fye/during_semester/active_learning.shtml
Tiryakioglu, F. & Erzurum, A. (2011). Use of social networks as an educational tool.
Contemporary Educational Technology, 2(2), 135-150.
Top interactive agency. (2016, November 11). Instagram Facts and Tips for Brands.
Retrieved March 6, 2018, from https://topdigital.agency/2016/07/14/instagramfacts-and-tips-for-brands/
126

Tucker, S. Y. (2014). Transforming pedagogies: Integrating 21st century skills and Web
2.0 technology. Turkish Online Journal of Distance Education, 15(1).
Usoro, A., & Echeng, R. (2015). Model of acceptance of web 2.0 technologies for
increased participation in learning activities. International Journal of Intelligent
Computing and Cybernetics, 8(3), 208-221.
Van Amburgh, J. A., Devlin, J. W., Kirwin, J. L., & Qualters, D. M. (2007). A tool for
measuring active learning in the classroom. American Journal of Pharmaceutical
Education, 71(5).
Vaterlaus, J. M., Barnett, K., Roche, C., & Young, J. A. (2016). Snapchat is more
personal: An exploratory study on Snapchat behaviors and young adult
interpersonal relationships. Computers in Human Behavior, 62, 594-601.
Vongkulluksn, V. W., Xie, K., & Bowman, M. A. (2018). The role of value on teachers
internalization of external barriers and externalization of personal beliefs for
classroom technology integration. Computers & Education, 118, 70-81.
Vygotsky, L. (1978). Interaction between learning and development. In Vygotsky, L.
(Ed.) Mind and Society, pp.79-81. Cambridge, MA: Harvard University Press.
Retrieved from http://www.psy.cmu.edu/~siegler/vygotsky78.pdf
What is Usenet? (n.d.). Retrieved February 13, 2018, from
https://www.usenet.net/usenet-faq/#_usenet
Wohn, D. Y., Ellison, N. B., Khan, M. L., Fewins-Bliss, R., & Gray, R. (2013). The role
of social media in shaping first-generation high school students' college
aspirations: A social capital lens. Computers & Education, 63(0), 424-436.

127

Wood, W. B. (2004). Clickers: A teaching gimmick that works. Developmental Cell,
7(6), 796–798.
Yoon, S. W., Song, J. H., & Lim, D. (2009). Beyond the learning process and toward the
knowledge creation process: Linking between learning and knowledge in
supporting learning culture. Performance Improvement Quarterly, 21(3), 1-21.
Zeevi, D. (2013a). Twitter 101: What Twitter is really about. Retrieved from
http://www.socialmediatoday.com/content/twitter-101-what-twitter-really-about
Zeevi, D. (2013b). Presentation: What is SlideShare? Retrieved from
https://blog.dashburst.com/presentation/what-is-slideshare/

128

APPENDIX A
SURVEY PERMISSION APPROVAL EMAIL

129

130

APPENDIX B
SURVEY

131

Survey
Dear Student:
I am a doctoral student at Mississippi State University. I am conducting a research
for my dissertation study, and I am asking all students at your community college to
complete a brief survey about their use of social media. Please take time to complete the
survey. There are no correct or incorrect responses, only your much-needed information.
Please respond to all survey items as best as you can according to your current thoughts
and actions.
SECTION A: DEMOGRAPHICS
1. What is your current age?
a. Under 18 [please do not participate in study]
b. 18-19
c. 20-21
d. 22-24
e. 25 and above
2. What is your gender?
a. Female
b. Male
3. What is your program area of study?
a. Academic (Business, History, Education, Criminal Justice etc.)
b. Career Technical (Paralegal, Nursing, Business Office Technology etc.)
4. What is your race or ethnicity?
a. African American/Black
b. Asian/Pacific Islander
c. Hispanic/Latino
d. Multiracial
e. Native American/American Indian
f. White/Caucasian
5. Did you qualify or receive a Pell Grant?
a. Yes
b. No
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SECTION B: STUDENTS’ PERCEPTIONS REGARDING USE OF SOCIAL
MEDIA AND SOCIAL NETWORKING
6. In what format have you taken college courses
a. Online only
b. Face-to face only
c. Mixture of online and face-to-face
7. Do you ever use social media?
a. More often (at least once per day)
b. Often (lease once per week)
c. Seldom (once per month or less)
d. Never (Thank you for your time, please do not complete the rest of the
survey}.
8. How do you access social media?
a. Desktop
b. Laptop
c. Mobile (Phone, tablet)
9. What is your most frequently used social media website?
a. Facebook
e. Pinterest
b. LinkedIn
f. You Tube
c. Twitter
g. Snapchat
d. Instagram
10. When you use social networking sites, who are you interacting with? (Choose
all that apply)
a. Close friends
b. Classmates
c. Professors/teachers
d. Family
e. Boyfriend/Girlfriend/Spouse/Significant other
f. Coworkers
11. Thinking about the impact of social networking sites on your life overall,
would you say that over the last year social networking sites have become
MORE important to you, LESS important to you, or that they are about as
important as they were a year ago?
a. More important
b. Less important
c. As important
d. I have used social networking sites less than one year
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SECTION C: STUDENTS’ PERCEPTIONS REGARDING THE EFFECTS OF
SOCIAL MEDIA USE
12. The amount of time I spend on social media network sites has positively
affected my active learning (i.e. teamwork, class discussions, peers/teachers,
peer-to-peer interactions, activities outside of class, student debate)
a. Strongly disagree
b. Disagree
c. Agree
d. Strongly agree
13. Social networking sites help me academically in getting educational materials
for my assignments or projects in my class?
a. Strongly disagree
b. Disagree
c. Agree
d. Strongly agree
14. Social networking sites are an effective tool for e-learning? (interacting with
other students on a particular subject and sharing ideas)
a. Strongly disagree
b. Disagree
c. Agree
d. Strongly agree
15. Social media site have positively affected my GPA?
a. Strongly disagree
b. Disagree
c. Agree
d. Strongly agree
16. Social networking sites have been effective in enhancing my active learning
skills?
a. Strongly disagree
b. Disagree
c. Agree
d. Strongly agree
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